CIHM 

Microfiche 

Series 

(l\/lonographs) 


ICIMH 

Collection  de 
microfiches 
(monographies) 


Cnadian  Institut*  for  Historical  Mlcror«productlont  /  Instltut  Canadian  da  microraproductiont  historiquas 


1 


Technical  and  Bibliographic  Notes  /  Notes  techniques  et  bibliographiques 


The  Institute  has  attempted  to  obtain  the  best  original 
copy  available  for  filming.  Features  of  this  copy  which 
may  be  bibliographically  unique,  which  may  alter  any  o 
the  images  in  the  reproduction,  or  which  may 
significantly  change  the  usual  method  of  filming  are 
checked  below. 


D 


Coloured  covers  / 
Couverture  de  couleur 


□   Covers  danrmged  / 
Couverture  endommagte 

□   Covers  restored  and/or  laminated  / 
Couverture  restaur^  et/ou  pellicul^e 

Cover  title  missing  /  Le  titre  de  couverture  manque 

Coloured  maps  /  Cartes  gtographiques  en  couleur 

I      I   Coloured  ink  (i.e.  other  than  blue  or  black)  / 


D 
D 
D 


D 


D 


Encre  de  couleur  (i.e.  autre  que  bleue  ou  noire) 

Coloured  plates  and/or  illustrations  / 
Planches  et/ou  illustrations  en  couleur 


Bound  with  other  material  / 
Relid  avec  d'autres  documents 

Only  edition  available  / 
Seule  Edition  disponible 

Tight  binding  may  cause  shadows  or  distortion  along 
interior  margin  /  La  reliure  serrde  peut  causer  de 
I'ombre  ou  de  la  distorsion  le  long  de  la  marge 
int^rieure. 

Blank  leaves  added  during  restorations  may  appear 
within  the  text.  Whenever  possible,  these  have  been 
omitted  from  filming  /  II  se  peut  que  certaines  pages 
blanches  ajoutdes  lors  d'une  restauration 
apparaissent  dans  le  texte,  mais,  lorsque  cela  6ia\\ 
possible,  ces  pages  n'ont  pas  6i6  f  ilm6es. 

Additional  comments  / 
Commcntaires  suppldmentaires: 


L'Institut  a  microfilm^  le  nteilleur  exemplaire  qu'il  lui  a 
M  possible  de  se  procurer  Les  details  de  cet  exem- 
plaire qui  sont  peut-dtre  uniques  du  point  de  vue  bibli- 
ographique,  qui  peuvent  modifier  une  image  reproduce, 
ou  qui  peuvent  exiger  une  modifcation  dans  la  mitho- 
de  normaib  de  filmage  sont  indiqu^s  ci-dessous. 

I     I   Coloured  pages  /  Pages  de  couleur 

I I   Pages  damaged  /  Pages  endommag^es 


n 


Pages  restored  and/or  laminated  / 
Pages  restaurdes  et/ou  pellicul^es 


0   Pages  discoloured,  stained  or  foxed  / 
Pages  dteolor<^es,  tachetdes  ou  piqudes 

I      I    Pages  detached  /  Pages  d6tach6es 

I  y      Showthrough  /  Transparence 

I      I   Quality  of  print  varies  / 


D 
D 


D 


Quality  in^gale  de  I'impression 

Includes  supplementary  material  / 
Comprend  du  materiel  suppl^mentaire 

Pages  wholly  or  partially  obscured  by  errata  slips, 
tissues,  etc..  have  been  refilmed  to  ensure  the  best 
possible  image  /  Les  pages  totalement  ou 
partiellement  obscurcies  par  un  feuillet  d'errata,  une 
pelure,  etc.,  ont  6t6  film^s  d  nouveau  de  fa^on  k 
obtenir  la  meilieure  image  possible. 

Opposing  pages  with  varying  colouration  or 
discolourations  are  filmed  twice  to  ensure  the  best 
possible  image  /  Les  pages  s'opposant  ayant  des 
colorations  variables  ou  des  decolorations  sont 
film^es  deux  fois  afin  d'obtenir  la  meilieure  image 
possible. 


This  Kwn  ia  fitnwd  at  th*  raductlon  ratio  chackad  below  / 

Ca  documant  ast  film*  au  taux  da  rMuction  indiqu*  ci-daaaoua. 


lOx 

14x 

18x 

22x 

2tx 

30x 

y 

12x 

16x 

20x 

24x 

28x 

A9v 

Th«  copy  filmed  h«r«  has  b—n  raproduead  thanks 
to  tha  ganaroaity  of: 

MoritMt  Library 
Univtritty  of  Ottawa 

Tha  imagaa  sppaaring  hara  ara  tha  baat  quality 
poasibia  eonaidarlng  tha  condition  and  lagibllity 
of  tha  original  copy  and  in  Itaaping  with  tha 
filming  contract  spaciflcatlona. 


Original  copiaa  in  printad  papar  oovara  ara  filmad 
beginning  with  tha  front  covar  and  anding  on 
tha  last  paga  with  a  printad  or  illuatratad  Impraa- 
sion,  or  tha  back  covar  whan  appropriata.  All 
othar  original  copiaa  ara  filmad  beginning  on  tha 
first  paga  with  a  printad  or  illuatratad  impraa- 
sion.  and  anding  on  tha  laat  paga  with  a  printad 
or  illuatratad  impraaaion. 


Tha  laat  recorded  frame  on  each  microfiche 
shall  contain  tha  symbol  -i^>  (meaning  "CON- 
TINUED"), or  the  symbol  Y  (meaning  "END"), 
whichever  oppllea. 

IMapa,  platea.  charts,  etc.,  may  be  filmed  at 
different  reduction  ratioa.  Those  too  large  to  be 
entirely  included  in  one  exposure  are  filmed 
beginning  in  the  upper  left  hand  corner,  left  to 
right  and  top  to  bottom,  as  many  framee  aa 
required.  The  following  diagrams  illustrate  the 
method: 


L'exemplaira  film*  fut  reproduit  grice  k  la 
g4n«rositA  de: 

Bibliothiqufl  Moritttt 
Univartit*  d'Ottawa 

Lee  imagae  sulvantae  ont  «t4  reproduitea  avac  la 
piua  grand  soin,  eompta  tenu  da  la  condition  at 
da  la  nattet*  da  l'exemplaira  film*,  at  en 
conformity  avac  las  conditiona  du  eontrat  de 
fllmage. 

Lee  examplairaa  originaux  dont  la  couverture  en 
papier  est  imprim*e  sent  film*s  an  commandant 
par  la  premier  plat  at  en  terminant  soit  par  ta 
derni*re  pege  qui  comporte  une  empreinte 
d'impression  ou  d'illustration,  soit  par  la  second 
plat,  salon  le  eas.  Tous  lee  eutres  exemplairas 
originaux  sont  fllmta  an  commandant  par  la 
pramiire  page  qui  comporte  une  empreinte 
d'impreaaion  ou  d'lllustrstion  at  an  terminant  par 
la  darnlAre  page  qui  comporte  une  telle 
empreinte. 

Un  dee  symboles  suivants  apparahra  sur  ta 
darnlAre  image  de  cheque  microfiche,  selon  le 
caa:  la  symbols  — »  signifie  "A  SUIVRE",  le 
symbols  y  signifie  "FIN". 

Lee  cartae.  planchaa.  tableaux,  etc.,  peuvent  Atre 
fllmte  «  dee  taux  da  rMuction  difftrants. 
Loraqua  la  document  eet  trop  grand  pour  Atra 
reproduit  en  un  saul  ciich*.  11  est  film*  A  partir 
da  I'angia  supArieur  gauche,  de  gauche  i  droite. 
et  de  haut  an  baa.  an  prenant  la  nombre 
d'imeges  nAcessaira.  Lea  diagrammaa  suivants 
lllustrant  la  mAthoda. 


1  2  3 


1 

2 

3 

4 

5 

6 

MICaOCOfY    RISOIUTION   tMT  CHART 

(ANSI  ond  ISO  TEST  CHART  No   2) 


'^  lii 

1^ 

,.    13. 

1^ 

If    1^ 

as, 

1.8 


J     /APPLIED  IM^GE 


1653   Cost    Mail   Street 

Rochester,    Ne«   York         U609       uSA 

(716)   482      0300  -  Phone 

(716)   288-  5989  -  Fok 


V710-^-<lp 


C.  DE  LA  LEGALITE 


{^O 


Judicial  and  Pedagogical  Position  of 
Bilingual  Schools  in  Ontario 


-f  . ' ) 


OTTAWA 

IMPRIMERIE  DU  DROIT 

1914 


Ca^ 


Z) 


ENGLISHFRF   CH  PUBLIC  AND  SEPARATE 

SCHOOLS 


CIRCULAR  OF  INSTRUCTIONS  No.  17 


i 


1,  Thrri'  Hr«'  only  two  rlHMMfH 
of  Primary  .St-hoolM  in  Ontario; 
-  Public  SvhooU  ami  Hj'paratf 
HchoolN;  but,  for  convfnit'ncc  of 
ri-fi-rfucr,  tht!  t«'rin  KngiiNh-Frcnch 
IN  applii'd  to  thoMo  schoolH  of 
••ach  clann  annually  dcHifrnatcd 
by  th»'  MiniHt«>r  for  inH|M>ction  aa 

1)rovi(l(>(l  in  5  bt'low  an«l  in  which 
•Vcnch  is  a  iHnguagc  of  instruct- 
ion and  communication  an  limited 
in  a  ( 1 )  below. 

2.— The  Rcgulationa  and  Cour- 
HtH  of  Study  prcHcribi'd  for  the 
Public  Schools,  which  are  not  in- 
consistent with  the  provisions  of 
this  circular,  shall  hereafter  be  in 
force  in  the  English-French 
schools  —  Public  and  Separate 
Schools  with  the  following  modifi- 
cations: The  provisions  for  reli- 
gious instruction  and  exercises  in 
Public  Schools  shall  not  apply  to 
Separate  Schools,  and  Separate 
School  Boards  m  ly  substitute  the 
Canadian  Catholi*-  Readers  for  the 
Ontario  Public  School  Readers. 

3.  Subject,  in  the  case  of  each 
school,  to  the  direction  and  ap- 
proval of  the  Chief  Ip'tpector,  the 
following  modifications  shall  also 
be  made  in  the  course  of  study  of 
the  Public  and  Separate  Schools : 

THE  USE  or  FSENOH  FOB 

INSTBUOnOM  AMD  COM- 

MUNIOATION 

(1).  In  the  case  of  French- 
speaking  pupils,  French  may  be 
used  as  the  language  of  instruct- 
ion and  communication;  but  such 


MHe  of  Friiifh  Mhall  not  b mti- 

nueil  beyond  Form  1.  excepting 
that  on  the  approval  of  the  Chief 
hiNpeetor  it  may  also  be  nneit  as 
the  language  of  instruction  and 
eommuriication  in  the  case  of  pu- 
pils beyon«l  Fori..  1  who  are  una- 
ble to  speak  and  understand  the 
Knglish  language. 

SPECIAL  00UB8E  IH  ENGLISH 

rOB  FBEMOHSPEAKINO 

PUPILS 

(2)  In  the  case  of  French- 
speaking  pupils  who  are  unable 
to  speak  aufl  jinderstand  the  Kn- 
glish language  well  enough  for 
the  purposes  of  instruction  and 
comniunieHtion,  the  following  pro- 
visions is  hereby  made : 

(a)  As  soon  as  the  pupil  enters 
the  school  he  K'lall  begin  the  study 
and  the  use  of  the  English  langua- 
ge. 

(b)  As  soon  as  the  pupil  has  ac- 
quired sufficient  facility  in  the 
use  of  the  English  language  he 
shall  take  up  in  that  language 
the  course  of  study  as  prescrib- 
ed for  the  Public  and  Separate 
schools. 

FBEKCH  AS  A  SUBJECT  OF 

STUDY  IN  PUBL  J  AND 

SEPABATE  SCHOOLS 

4.  In  schools  where  French  has 
hitherto  been  a  subject  of  study, 
the  Public  or  the  Separate  School 
Board,  as  the  case  may  be,  may 
provide,  under  the  following  con- 
ditions, for  izutruction  in  French 


Hi>H<liiiir.  (irHiiHiiNr.  hi  •!  ('iiiii|»oNi 
lion  in  KorruN  1  to  |\  |n«>i-  hImo 
priiviNinn  for  Korm  V  in  INibli.. 
Ki'hool  Ufirtilntion  14  (.'m|  in  aii- 
liition  to  fhf  HiihjiTtN  |in*N<'rilM>«t 
for  thr  I'ulilif  Hml  SfpHrnti* 
Hi-tiooU : 

•■  I )  Sin-h  inMtriifiion  in  Kri'mh 
rniiy  Im-  tiikcn  only  l»y  pupilM  who- 
Mf  pHrcMiN  or  i^uMriliitim  dirtTt  tlmt 
tlify  Nhiill  i|n  HO  iukI  nitiy  notvvilh 
Ntiimiint;  M  (I)  Hbovf  tin-  iriv»«n  in 
thf  Fr«'nr|i  iHntrinitri*. 

'-)  Siirh  iiiHtnj<  ••oil  in  Fr«n«'h 
nIihII  not  inti>rf(>r«>  with  th«'  h<I- 
«'«fiiM«'y  of  th«'  inNtnit'tion  in  Kn- 
irlinh.  Hml  the  provision  for  nui-h 
inMtruction  in  Kr»'n«'h  in  thi-  linn*- 
tHhh'  of  th«'  M'hool  MhHil  he  nuIi- 
ji'ct  to  thf  tij>provHl  ami  iliriftion 
of  tln'  Chii'f  InHprt'tor  Hml  nHhH 
not  in  any  ....y  i-xi-i-imI  orif  hoir  in 
«'H('h  <'lHNN-room,  I'Xrrpt  \vh«'ri  tin- 
tinn'  i«  inrn'HH«M|  npo.  tin-  onli-r 
of  th«'  Chii'f  I.,  ipi'itar. 

C-i)  WIuti',  hm  p«*rniitt«'<l  hI)o- 
v«'  FriMnh  is  a  Miibjcct  of  Htu«ly  in 
H  Public  or  H  Sfparatc  Si-hool.*th«' 
ti'xt-books  in  un«'  diirinjr  the  Nchool 
y.'urof  l!)n-l})12.  in  Fniu-h  Ri-m.I- 
injr.  (iraniriiar,  and  CompoHition 
remain  autliori/i-d  for  iin«'  during 
thi«  School  year  of  19i:Myi4. 

INOPEOnON  OF  ENGLISH- 
FBENOH  SCHOOLS 

5.  For  the  purpoHr  of  inspect- 
ion, the  Knf^iiMh-French  hcIiooIm 
shall  be  orfjanizcd  into  divisions, 
each  division  being  U'ider  the 
charge  of  two  inspectors, 

6.  (1)  In  conducting  the  work 
of  inspection  the  Inspectors  of  a 
division  shall  alternately  visit 
each  school  therein,  unless  other- 
wise directed  by  the  Chief  Inspect- 
or. 

(2)  Each  Inspector  shall  pay 
at  least  220  half  day  visits  during 
the  year  in  accordance  with  the 
provisions  of  Public  School  reg- 
ulation 20,  (2),  and  it  shall  be  the 


duty  of  eneh  Innpeetor  to  pay  m 
tUHuy  more  visitii  than  the  mini- 
mum  HH  the  circumstHnces  nuiy 
demand. 

7.  Kaeh  two  InMiHTorn  of  a  1)  • 
virion  thall  resid*'  at  mucIi  eenire 
or  centreH  »s  may  be  deHtgMtited 
by  t..c  Minister. 

H.  Frequently  during  the  year 
the  two  InHpiitors  of  a  division 
hIuiII  meet  together  in  order  to  dis- 
cusK  questions  that  nniy  arise  in 
their  work  and  to  HtandHnli/i'  the 
system  of  inspection. For  tin"  same 
purfmses  all  the  InspeclorN  shall 
HM-et  at  such  times  and  places  as 
may  be  designated  by  the  MiniN- 
ter. 

!'.  Kaeh  Inspector  shall  report 
upon  flif  general  eon«liiion  of  uW 
tlir  classes,  on  the  form  prescribed 
by  the  Minister.  This  report  shall 
be  subject  t«»  the  approval  of  the 
.Minister  u|>on  the  report  of  the 
<'hi«'f  Inspector. 

H).  If  citlur  if  the  Inspector 
of  a  divisioi  fin«ls  that  any  Kegu- 
lation  or  Instruction  of  the  De- 
partment  is  not  being  |)rop«'rly 
carried  out.  he  shall  forthwith  r»"- 
port  specially  on  su(  h  cases  to  the 
iMinister. 

11.  Kach  Inspector  shall  f(»r- 
ward  a  copy  of  his  o  -Mary  ins- 
pectioiuil  report  on  the  prescribed 
official  form  to  the  Minister  with- 
in one  Week  ofter  the  visit. 

12.  The  Chief  Inspector  of 
Public  and  Separate  Schools  shall 
b'  the  supervising  inspector  of  the 
Knglish-French  Schools. 

13.  (1)  No  teacher  shall  be 
granted  a  c^'rtificate  to  teach  in 
Knglish-French  schools  who  does 
not  possess  a  knowletlge  of  the 
P^nglish  language  sufficient  to 
teach  the  Public  and  Separate 
School  Course, 

(2)  No  teacher  shall  remain  in 
office  or  be  appointed  in  any  of 
said  schools  who  does  not  possess 
a  knowledge  of  the  English  Ian- 
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irUHIfi'  »«uffirirht  In  tffirh  thf  l»ilh 
lir  himI  Sfparitti  Shuol  loiin*.'  of 
Htiu\y. 

LIOIILATIVB  GRANTS  TO  BK 
OUIH  rSXNOH  SOHOOLi 

U.     Thi'   l^-iriiilAtivi-  (JranlH  lu 
thr   KiiH-linh  Kri'ii.'h  n.-hooh  mIuiH 
lif   nimli'  oil   Ihi-  Ndiiic  foiiiliftfMiN 
H«  nrv  III.*  ifriiMtH  to  tin-  orhi  t  I'ul, 
III-   -I'll  Srpiiriilf  Schools, 


1>.  On  ilup  npplicAtioh  front 
fh«'  S.ImmiI  llofinl  mm*!  oti  fhr  rr. 
rM»rf  of  nil  ih-  hiMM.  ton*,  h|». 
prnv..|  U\  t|„.  i|,„.f  |„H|MM'ior. 
nil  KntrliNh  Kr.ii,||  hv\uw\  uhich 
in  iiiiiiblf  to  pi-ovitic  till-  Niiliirk' 
uvrvHmtry  to  MfiiPf  »  t.'iii'hi.V 
«ifh  Ihi-  Mfon-HMHl  i|iiiilirii'tttMMtM 
mIihII  ri-i'fivc  a  «t|HciHl  grtiut  in  or- 

«I<P   f'>   H*«MiNt    it    ill   •loillir   HO. 

Depanmtnt  of  Bdueation 

Aufuat  1913 
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SUGGESTIONS  IN  SETTLEMENT  OF  THE 
SCHOOL  QUESTION 

Propoied  to  Sir  June*  Whitney,  by  S.  M.  Genett, 
Chainnan  of  the  S.  S.  Board.  Ottawa.  July,  1913 


1.  Tln'r.'Hrt'only  twoclHM.'Hof 
rrimiiry  S,ho<.ls  in  Ontario,  tli.' 
I'lihlif  an<l  S,.|mrHt.'  Schools. 

-.  In  piiMiHry  S.-hooh.  both 
rubli<'  an<l  S«>parat«'.  thi-  followinj? 
n'jrnlationH  will  jrovvrn  thi-  tt-ach- 
injr  to  Kn-ni'h  pupils. 

:i  Knjriish  shall  bt-  rffii-i.-ntly 
taKjjht  in  all  schools,  in  all  forms 
ami  to  all  [inplls. 

4.  In  schools  where  all  or  near- 
ly all  pupils  arc  of  French  orijfin. 
the  French  lantfui.jre  will  be  the 
lanuruaire  of  communication  and 
.;:triiction  and  besides  the  tho- 
rouffh  teachin^r  of  French.  Kn^UHh 
shall  b<   efficiently  tau|?ht. 

').  in  schools  of  two  or  more 
rooms,  attended  by  pupils  of  hot': 
Knjriish  and  French  extraction 
and  bes-dcM  the  thorou^'h  teaching 
of  French.  English  shall  be  effi- 
ciently taught. 


•"».  In  schools  of  two  or  more 
rooms,  attendc.l  by  pupils  of  both 
Knglish  and  French  extraction, 
the  pupils  shall  be  grouped  in  «• 
parate  rooms,  acco'-ling  to  either 
of  said  nationalities  subject  ,»»- 
ways  to  clauses  :{  and  4. 

6.  In  schools  of  one  rnoins  on 
ly,  where  pupils  of  English  and 
French  origin  are  found,  tic  pu 
pils  of  French  origin  shall  form  a 
separate  section  and  this  section 
shall  be  taught  in  English  and 
French  in  accordance  with  .'{  and 
4. 

IN8PE0TI0M 

7.  The  schools,  rooms  and  sec- 
tions composed  of  French  pupilg 
shall  be  inspected  by  French  ins- 
pectors thoroughly  competent  in 
both  the  English  and  French  Ian- 


• 


fHwif.  provi.liMl  nIwii.v*  ih«t  n 
UtMiitiii  rMlholii*  limtHtlor  nlniif 
!»•  iiilniNtiii  wilh  fhi>  iM«|HM'tinti 
of  till*    Kommi    ('ntliolii*    HrhooU, 

rtMiniN   Hllil  KfftioilN. 

H.  KhvU  iMN|M>i<ior  mIimII  imv  ;ii 
)•  ANt  ITJO  )mir  ,\»y  vinilN.  liuriitir 
lh»«  yi'Mr.  ill  Hi'i'orilNiMf  wifh  tlii> 
I'lihlif  Hi'\uHt\  KiiriilHtioii  M  (2) 
mill  it  nIihII  !>••  the  iliity  of  i*itch 
iiiN|H>i>ior  to  \tny  hn  iiiMiiy  morr  vi 
Hitu  thmi  till*  minimum ;  nn  tli«<  v\r- 
ciimNtniKTN  iiiMy  ixrinit. 

!>.  Hh«-Ii  iiiH|H'i>ior  Nhnll  ri>«tii|f 
at  Miii'ti  I'l'iiiiT  or  mitiTN  in  lln-ir 
inN|»««'tornti-N  hn  nmy  Im'  tti>NiKn«- 
t«'«|  by  thf  MiniNtiT. 

10.  Kttrh  iiiNiMnior  nIihII  for- 
wanl  it  nipy  of  Iiih  onliimry  ins- 
poet  ionni  ri'|M>rt,  on  tlii*  pn-M'ribiMl 
officiiil  form  to  tli.-  MiniKt<r  hiu\ 
to  the  H.'«'r«'tMry  of  tin*  School 
lionrd  within  om*  Mwk  Mffi-r  thi' 
Hiich  vinit. 

11.  At  the  hfirinninK  of  each 
term,  aN  aoon  uh  the  priiieipal  or 
teaeher  of  a  nehool  ha«l  made  out 


thi«  llm»  ,lr  iher<»of.  hi»  or  «h« 
nhall  MMi  .  a  eopy  eeHifinl  of  th«» 
•Mini*'  to  the  iiiii|H>«'tor  in  ehargr*  of 
the  N 'hiMii,  Keh(M>l  rtMim  or  M-etion 
for  th4>  term,  until  hia  vuit  of  ina- 
|>eetion. 

At  the  Name  time,  the  prineipal 
or  teaeher  Hhell  ^trwant  to  the 
Kn-neh  Imtpeetor,  a  nt'.tement 
•♦howinif  the  numlN'r  of  pupila  of 
Krtrieh  oriirin:  in  attemlanee  in 
aueh  NchoolN,  rooniN  or  Neetiomt' 
iiihI  to  the  KniriiNh  iuNpeetor  a 
Ntatenieiii  Nhowinir  the  numlM'r  of 
pupiU  of  KniriiNh  origin  in  atten- 
Hanee  in  the  NehimU,  riMiniN  ami 
Neetion. 

TBAORBM  OBRTIFXOAnS 

12.  No  teaeher  Nhall  be  granted 
a  eertifieate  or  be  appointeil  to 
teueh  in  aforeNaid  NehoolN,  rooma 
or  NeetioiiN  who  do«>N  not  poNNeNa 
•I  knowleilge  of  KngiiNh  and 
Freiieh  Hiiffieient  to  teach  theM«» 
language  in  aeeoradnee  with  noa. 
•i  and  4  of  theN«>  regulation. 


PREFACE 


i 


Httvlnif  i-ouw  Into  intimittf  von- 
Imt  Hith  rirtniii  iliNliiitfuiHli<<«l 
.•«luc«tiaiii.U  who  Mn,i„f..«t,M| 
iMU.h  Hympatliy  for  tu  in  our  pru. 
nj-nt  conrtkt,  .ml  tlixuiw.^,!  with 
ihi'in  til  ifirulationN  i>rotiiul(;iit,..| 
ny  the  Minintor  of  K.lu.nt,„n  of 

MiiH  pr<»vu in  roMn«'«>tion  uilh 

the  hhjrlinh  Fr.'neh  m-UooU,  ami 
inorpovcr,  making  iin.>  of  my 
knr,wl,.,|g|.  of  law,  a.-qiiind  by 
wtiiily  anil  nuti,.,.,  i  hnvo 
tliouKht  it  ill.  iiiiihcnt  upon  nu'  |.> 
Ijivf  thr  puhlii;  tht'  roncluNioMN 
•Irawn  fioni  th(>iii>  liiNcuNHion  ami 
Tnm  my  wtmly  of  ihv  n^inilatioiw 
nuf  ..\va  toui'hing  upon  thiw  nuit 
tiT  from  thi!  view  point  of  thi> 
<  onstitution. 

.^^"  /«»»«*   art icloa   puhlish.cl   in 
lit-  Droit",  I  havo  trird  to  piv- 
aont    the   <|uciition    in    ita   prop.-r 
liRht,  and   I   hop«   the  rfffoxiona 
jUhpiretl     by   the   inditrnation     I 
have   felt    iver  certain   p-.rta     of 
thene  reKulatiouH  and   hy  the  in- 
explicable conduct  of  eertaii      f 
my  ft'llow-citizena,   have  not      - 
«eured  my  Nummary  of  the  ail.m- 
tion,  from     which     the  followinjr 
coneluNions  neceaMarily  follow: 

XT  Jm.V,?^''"*'*'""''  ^7  <'hanKc  the 
NATirRR  oven  of  the  Separate 
Schools  and  virtually  abolish  this 
system  of  schools; 

2  Instructions  17,  1  E.lward 
VII,  cap.  3P,  sec.  80,  as.  1  an<l  2 
and  the  resolution  of  the  Ontario 
Leifislature  adopted  in  1911 
upon  which  this  regulation  i.s 
founded,  are  unconstitutional  ac- 
eordinjf  to  caps.  92,  93  end  13.1  of 
the  British  North  Amei.ca  Act; 

3.  Moreover,  this  regulations 
tnat  law  and  the  above  resolution 
are  null  and  void     AB     INITIO 


iiuJ  '""  •''"■•»«i««»  »••  IMI»OS- 
•'^liWih  jind  tonirary  j<.  mittiral 
» iKhi  i 

4.  rUvHv  variouM  aetn  of  ihi-  |.i. 
UiHlalure  are  umomttitui    nal  !.. 
.•au««   th..     Kr..neh    laMirua:^..     m. 
offi.ial  all  ovrr  Canada  md.  .o'l- 
"cquinlly  in  Ontario,  on.-  of  ih«> 
int-irral  paria  of  thi>  Dominion: 

'"»•   Krom  an  i<lueational  Ntaiid- 
|»"Uif,  the  •    iM.ipl,.,!  u|.»n   which 
luHtrueti.        '7  are  luiHe.j.  «,,.  in 
' I "••'«•  toi   „     lion    to    the    prinei- 
pica  of  p..irtKotry  and     are  eon 
ilcmnrd   by  Hit   lb,.  teXt-b»„kH  on 
that  Hch-nce  HI   UMe  in   the   N«r. 
inal   SrhoolH  of  Ontario,   an   u.  II 
as  by  the  .MiniMter  of  K.hicali.M. 
tnmMelf  in  his  pamphbt   on     l»ii. 
iiiethodoloijy  of  CompMHition     re- 
<^J«.ly     distributed      amontc      lb.- 
8«'hool«  of  the  I'rovinei'; 

0.  From  the  national  and  rdi 
Kioua  standpoints  thia  regulation 
threatens  our  existence  as  a  race, 
and  its  execution  can  hnw  no 
other  affect  than  to  tend  to  «♦•• 
parate  us  from  the  Catholic 
church ; 

7.  This  regulation   places     the 
rrench  Canadians  of  Canada  ni 
'^o  far  as  the  (Jeneral  Course    of 
studies  is  concerned  and  despite 
the  pittance  of  time  accorded  to 
the  teaching  of  French  even  after 
tM'Kgiii^r  to  obtain  it,  upon  prac- 
tically   the   (tame   footing   as   the 
natives   of  New   Zealand    known 
as  the  Maoris,  a  people  who  cor- 
respond to  our  Ji^th  American 
Indians. 

h  'Association  Caiiadienne-Fran- 
eaise  d 'Education,  having  de- 
cided  to  publish  these  articles  in 
pamphlet   form   in   order  to   dis- 

bute  them  among  the  friends 


of  our  sacred  cause  with  the  ob- 
ject of  showing  thvui  the  justice 
of  our  claims,  and  among  our  ene- 
mies in  order  to  convert  them  to 
uur  way  of  seeing  and  to  con- 
vince them  that  their  conduct 
cannot  be  justified,  I  had  to  take 
up  these  articles  and  correct 
them,  for  they  had  been  written 
hurriedly  and,  very  often,  during 
the  hours  which  should  have 
been  given  to  rest.  I  have  even 
made  certain  slight  modifica- 
tions when  I  thought  I  could 
bring  out  more  forcibly  the  point 
I  had  in  view,  or  to  expose  it 
with  more  clearness  and  preci- 
sion. 


Moreover,  my  first  intention 
was  to  discuss  this  question  strict- 
ly  from  the  legal  view-point,  but 
the  pedagogical  aspect  of  it  in- 
troduced itself  alone,  as  it  were, 
ill  ray  treatment  of  it,  and  I  now 
believe  that  the  title  under  which 
these  articles  appeared,  viz. 
"The  Juridical  Position  of  Eng- 
lish-French schools"  no  longer 
suffices.  I  have  therefpre  added 
the  words  "and  Pedagogical"  to 
the  former  title,  and  this  is  why 
the  preeent  booklet  bears  its  pre- 
sent heading. 

0.  d«  U  UgihX^. 
Ottfwa,  March  26th,  1914. 
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la  order  to  thoroughly  uiulfr- 
Rtaiid  the  h jural  HtaiKiing  ol  the 
English-French  Separate  SehoolN. 
we  must  refer  to  tiie  HritiMh 
North  America  Act  of  1867.  We 
admit  that  we  cannot  claim  the 
protection  of  this  Great  Charter 
of  our  rights  for  the  English- 
French  Public  Schools,  all  the 
Public  Schools  being  governed  by 
the  Public  Schools'  Act  of  the 
Province;  but  the  "Separate" 
Schools,  English  and  English- 
French,  enjoy  a  special  legisla- 
tion which  guarantees  their  ex- 
istence as  well  as  the  intergrity 
of  their  rights.  Let  us  rather 
read  the  British  North  America 
Act  itself,  section  93,  sub-section 
1   : 

"93.  In  and  for  each  province 
the  Legislature  may  exclusively 
make  laws  in  relation  to  educa- 
tion, subject  and  according  to 
the  following  provisions: 

(1)  Nothing  in  any  such  law 
shall  prejudicially  affect  any 
right  or  privilege  with  respect  to 
denominational  schools  which  any 
class  of  persons  have  by  law  in 
the  Province  at  the  Union." 

It  suffices  to  read  this  text  to 
see  that,  though  having  the  power 
to  legislate  in  matters  of  public 
instruction  for  all  the  schools  of 
the  Province,  the  Minister  of 
Education  cannot  under  any  cir- 
cumstances, exercise  this  power 
in  such  a  way  as  to  encroach 
upon  the  rights  and  privileges  en- 
joyed by  the  Separate  Schools  at 
the  time  of  Confederation. 

Now,  what  were  these  rights  or 


privik'jjes/  liy  answering  thiM 
([ueKtion  and  by  showing  that  in> 
siructions  17  prejiulicially  affect 
them,  we  shall  percmtorily  esta- 
blish the  unconstitutionality  of 
this  ini<iuitou8  Regulation  and. 
consequently,  the  reason  for 
which  we  must  not  submit  to  it. 

The  Separate  Schools  existed 
previous  to  Confederation,  and 
their  persistence  is  guaranteed  by 
the  above  text  of  the  law.  Now 
what  is  a  Catholic  Separate 
School:  I  venture  to  suggest  the 
following  definitions,  and  I  be- 
lieve it  contains  all  the  elements 
thit  are  necessary  to  establish  the 
indent ity  of  such  a  school. 
<4  A  Catholic  Separate  School  is  a 
collection  of  children  of  one  sex, 
or  of  both  sexes,  confined  for  their 
instruction  and  education  to  a 
catholic  teacher  who  must,  in 
order  to  attain  these  ends  (in- 
struction and  education)  make 
use  of  such  text  books  only  as 
are  truly  christian  and  catholic: 
and  teach  in  such  a  way  that  the 
child  will  constantly  feel  him- 
self in  the  presence  of  God,  the 
creator  of  all  that  he  studies,  and 
breathe  an  atmosphere  thorough- 
ly permeated  with  the  catholic 
ideal,  one  in  which  tlie  right  to 
teach  the  catholic  religion  exists, 
said  school  not  being  hampered 
in  its  organization  and  its  work 
bv  elements  that  tend  to  change 
the  NATURE  ITSELF  of  the 
school  or  to  destroy  its  work. 

Here,  1  believe,  is  the  catholic 
school  as  it  should  exist  and  such 
as  we  have  always  had  it  till  In- 


r-oi  U  f»»ove-quoted  text  of  the 
onHtitutioii  expruH8ly  forbids  uh 
to  interffre  witJi  it 
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ABOLITION   OF  SBPAKATB 
80ROOL8 

ihe  qucstioii  i.s,  do  Iii8truetioii8 
i7  clash  uith  the  divers  elements 
contained  m  the  above  detini- 
tioii  elements  that  are  essential 
to  a  Catholic  Separate  School  T  I 
'"""•tani  in  the  most  uneciuivocal 
manner  that  it  does.  ''"^"*^"' 

By  introdueing  in  the  Catholic 
Separate     Schools     the     neiU  al 
books  of  the  Public  Schools     it 
changes  the  NATURE  JTSELFof 
the  Separate  Schools;  by  forcing 
these   schools   to   submit   to     an 
mspeclion   performed   by   a   pro- 
testant  inspector,     these  schools 
are  hampered  in  their  eminently 
christian  and   catholic   organiza- 
uon.    By  these  two  means  Kegu- 
lation     17    under    which     name 
Instructions    17    are    sometimes 
called,  violates  both     the     letter 
and     the     spirit     of     the     law. 
Moreover,  it  tends  to  destroy  the 
essentially   catholic   character  of 
our  schools,  and  causes  the  dis- 
tinction  that     should     exist   be- 
tween    these     and     the     Public 
SchoolB  to  disapipear.   In  a  word, 
It   virtually   abolishes   the  Sepa- 
rate Schools.     When  the  books, 
introduced  in  all    the    Separate 
Schools,    English    and    English- 
French,   by  this   Regulation   17. 
have  in  a  few  years  borne  their 
natural  and  inevitable  fruit,  the 
Separate  Schools  will  have  ceas- 
ed to  exist  in  fact  if  not  in  law 
and  this  exactly  at  the  moment 
when  the  world  is  beginning  to 
admit  the  correctness  of  the  idea 
put  into  practice  by  their  esta- 
blishment and   the  necessity     of 
preserving  and  applying  the  prin- 
ciple    upon     which     thfey     were 
founded.    It  suffices  to  read  the 


self  of  thia  fact.  The  neutral 
school  is  a  failure,  sincere  and  en- 
lightened  protustanta  are  begin- 
^}}^fJ^^^^<iogBize  this  fact  and 
ftnd  that  we  are  in  the  right  when 
we  maintain  the  teaching  of  re- 
ligion m  our  schools.  (See  an- 
pendix.)  ^     **  "^ 

In  the  matter  of  inspection  per- 
iormed     by  protestants    in    our 
.schoc.ls   ,t  is  difficult  to  conceive 
o[  a  catholic  separate  school  being 
placed  under  the  rule  and  direc- 
tion of  a  person  imbued  with  an- 
icathohc  Ideas.       This  direction 
hampers  It  ui  its  organization  and 
Its  work.    One    might    as    well 
claim  that  we     could    have,     as 
bishops  in  the  Catholic  Church, 
pel  sons  who  were  Anglicans,  Ma- 
hometans or  Buddhists.     A  mere 
statement  of  the  ir^tter  is  suffi- 
cient  to  show  to.  any  person  of 
L?rod  faith,  the  absurdity  of  the 
kappointment  of  the  protestant  in-     " 
■speetors. 

t  IS  clear  that  Regulation  17  vio- 
atesm  the  most  flagrant  manner 
iAu^  ?«b-8eetion  of  section  93 
of  the  British  North  America  Act 
Olid  consequently,  is  ultra  vires.' 
the  Minister  of  Education  having 
gone  absolutely  beyond  his 
powers  m  framing  this  Regulation 
or  Instructions. 

PROTESTANT  NEWSPAPERS 

Now,  the    protestant    newspa- 
pers, among  others    the    Ottawa 

fh!' -n'r  "««T'"  "^  of  turning 
the  Bilingual  School  Question" 
into  a  religious  question.  This  re- 
proach is  absolutely  ridiculous, 
and  establishes  just  how  deeply 
Its  editors  are  ignorant  of  the  law 
that  governs  this  country  Jt 
proves  their  crass  ignorance  of 
the  whole  of  this  complex  pro- 
blem.   One  might  as  well  accuse 
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«  man  of  having  obierved  tho 
Ittw  uh  to  critiei/e  the  catholics 
lor  wanting  religion  taught  in  tin- 
Catholic  Separate  SchooU!  Cer- 
tainly we  aduiit  that  we  are 
"guilty"  of  wanting  the  religiouu 
element  in  our  separate  uchoois  if 
It  be  possible  to  be  "  guilty  * '  of  ex- 
ercising a  legal  right.  Our  schools 
are  separate  and,  consequently 
religiouK  by  right  of  law,  and  all 
the  objections  of  the  press  of 
1913  cannot  change  a  text  of  the 
tonstitution  of  1867. 

There  is  no  necessity  for  dis- 
cussnig  this  <iue8tion  any  further 
No  doubt,  if  the  text  were  still  a 
niatter  of  debate,  we  would  hear 
the  dismal  bowlings  of  the  Yan- 
kee preacher     of     the  Citizen's 
sanctum  merely  at  the  idea  that 
the  rights  of  catholics  could  be 
safeguarded,  which  may  be  ascri- 
bed to  his  being  imbued  with  the 
principles  laid  down  in  the  Blue 
Laws  of  Connecticut;  we  would 
hear  all  the  Orange  clique  crying 
out  to  prevent  these  rights  from 
being  protected  by  the  Constitu- 
tion ;  but  It  is  too  late  now  to  open 
up  a  debate  over  the  text  that 
establishes  our  schoo;?  as  Sepa- 
rate Schools  and  consequently  re- 
ligious schools.    There  is  no  power 
outside  the  Imperial  Parliament 
that  can  cause  them  to  disappear. 
This  point  being  settled,  and  as 
no  one  seems     to  object    to  the 
teaching  of  French  for  its  own 
sake,  as  the  Citizen  says,  the  dis- 
cussion should  be  closed  in  so  far 
as   the  opponents  who  have   hi- 
therto faced     us  are  concerned. 
They     admit   the     teaching     of 
French  so  long  as  it  does  not  be- 
come a  matter  of  religion.     But 
religion  in  our  schools  is  guaran- 
teed by  the  Constitution,  and  no 
one  can  interfere  with  it.    There- 
fore religion  in  the  schools  must 
remain,     and     French   may     be 
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taught,  since  no  one,  according  to 
the  Citizen,  objects  to  it  for  its 
own  sake.  This  is  exactly  the 
stand  taken  by  the  "Bilingual" 
school  protagonists  and  which 
should  receive  the  hearty  support 
of  the  Citizen  un<l  of  Ihe  t.tlier 
papeiN  of  Niniilar  stripe  that  iiii- 
wittingly  siih-  with  us. 

Bigotry  hns  always  been  pro- 
ductive of  these  contradi<'tioiiH. 
for  it  is  essentially  blind,  illogical 
and  obstinate: 

"Convince  a  man  against  liis 
will ; 

He's  of  the  same  opinion  still." 
Let  us  not,  I  pray,  sacrifice  the 
religious  idea  with  regard  to  the 
Separate  Schools,  the  element  that 
forms  tho  essence  itself  of  these 
schools,  for  it  is  this  feature  in 
particular  that  is  guaranteed  by 
the  British  North  America   Act. 
Our  right  is  clearly     established 
by  the  above  quoted  text;  let  us 
maintain  it,  whatever    fallacious 
arguments  may  be  brought    for- 
ward by     our  adversaries,     who 
would  like  nothing  better  than  to 
see  us  setting  it  aside.    We  have 
no  reasons  for  being  ashamed  of 
it,  and,     by  abandoning  it,     we 
cast  away     our  most     powerful 
weapon,  the  Constitution. 

As  for  the  two  following  ques- 
tions, the  limitation  of  the  teach- 
ing of  French  and  the  imposition 
of  a  language  other  than  the  mo- 
ther-tongue as  the  language  of 
instruction  and  communication 
between  French  Canadian  pupils 
and  their  teacher  of  the  same  na- 
tionality, I  shall  treat  them  in  a 
future  article.  But,  for  the  pre- 
sent, I  may  say  that  under  these 
two  aspects,  Regulation  17  con- 
stitutes a  violation  of  natural 
law  and,  consequently,  cannot 
command  the  obedienge  of  the 
supportera  of  English-French 
schools. 
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In  my  first  lettor  piihlisli..,! 
»«fr..  on  the  3r.l  iiwtaut,  I  hJiowmI 
tJiat  by  ititrodiicing  into  th.. 
Catholic  S.'parate  School  the 
ne.itrHl  bookn  of  the  Public 
Schools,  and  by  Hubj..rting  oui- 
BchoolH  to  an  in^ppction  pi-rforiu- 
«'il  by  j»rot«'Htunt  in.s/...ctors,  Hva 
Illation  17  virtually  ubolisJanl  the 
neparate  School  system. 

I   "light   have  added     that   th- 
Minister  of  Education  has  nev.T 
acted  in  good  faith  towards     thr 
Separate   Schools,   for,   from   the 
moment  the  principle  of  separa- 
tion on  religious  grounds  was  ad- 
mitted  and  put  into  practice,    it 
became   the   Minister's   duty     to 
give  these  schools  their  necessary 
appanage     of      Catholic       High 
Schools  and  Catholic  Normal  and 
model  Schools.    AVas  it  donef  No 
Ihv  aim  was  to  allow  this  system 
of  schools  to  disappear    by     the 
gradual  dying    out  of  the     faith 
and  the  cooling  of  Catholic  zeal 
Coinpare  the  Public  Schools   ,*ct 
with  that  of  the  Separate  SchooL« 
and  you   will   see   that  this  one 
legislates  only  for  a     system     of 
primary  schools,  while  the  former 
deals  with  a  complete  system  of 
education  starting  from  the  pri- 
maryclasses  up  to  the  university, 
i  he  Catholic  authorities  who  were 
supposed  to  supervise  the  interests 
ot   catholic   instruction,     allowed 
things  to  go  on  thus  and,  to-day 
even,  the  only  catholics    with     a 
few  worthy  exceptions,  who  ar« 
doing  battle  for  the  protection  of 
the   integral   riprhts     of  Catholic 
^^eparate  Schools  are  the  French 
Canadians.  The  existence  even  of 
Catholic  Separate  Schools  is  due 
to  the  efforts  of  French     Cana- 
dians only.  The  English  speaking 


SECOND  ARTICLE 


catholics,  have  adopted  without  a 
murmur,  owing  to  their  low  cost 
price,  all  the  neutral  books  of  the 
neutral  public  schools,  and,  from 
hat  standpoint,  the  English  Ca- 
tholic   Separate   Schools   are   vir- 
tually abolished.  Let  no  one  ask 
later  on,   the     cause     of     mixed' 
manages;  here  it  is,  or,  at  least, 
'•••'•e   is  one     of  their     principal 
causes.  *^ 

But  my  object  to-day,  after    a 
two  weeks'  silence  caused  by  the 
stress  of  professional  duties  is  to 
reat   of  the   use   of  the   French 
language   in   the   English-French, 
or    Bilingual,     Schools     of    this 
I  lovince.  And.  firstly,  i„  order  to 
fi«lly  grasp  the  meaning  of  the 
problem.  I  shall  deal  with  it  from 
mely.    '^'"''^   Point  of  view,   na- 

3.  The  French  language     as  a 
subject  of  study; 

2.  The  French  language  as  the 
language  of  instruction ; 

3.  The  French  language  as  the 
anguage  of  communication     be- 
tween the  teacher  and  the  pupil'; 
and  lastly  ^  ^    ' 

4.  The  rights     of  the     French 

zr^^     ^^^  ^^^""^  ***"'^- 

THE  PKENOH  LANOUAOE  AS 
A  SUBJECT  OF  STUDY 


The  study  of  an/  language,  be 
It  French,  English.  Spanilh  o^r  air^ 
other,  cannot  embrace,  in  a  prim'- 
ary  school,  any  other  than  the  fol- 
owing  subjects:  reading,  litera- 
ture composition,  grammar  and 
spelling. 

In  the  more  advanced  courses, 
style,  philology  and  the  study  of 
synonyms  must  be  and  are  added 
to  the  above  subjects.  I  shall  not 


here  ilwell   upon  thoHe   brttnehex 
that  mufit     hv  tHken     up  by  the 
bards  who    anpiw*  to  noar  in    the 
ethereal  reKionii  of  poetry;  I  shall 
rather  limit  my  eonHid^'rationB  of 
this     matter     to     th<'     primary 
tchooU,  and  I  give  the  above  enu- 
meration  with   the     intention   of 
calling  attention   to  the  Hubjeets 
that     constitute     the     study     of 
Frcneh.  Arithmetic,  for  exauipl.'. 
though   (xplained   in  Frcncli,     is 
not  thi-  s'udy     of  French:     it  i.* 
arithmetic,  whatever  may  be  the 
tongue  used  in  explaining  its  prin 
ciples.  The  same  argument  holds 
for  geography,  history,  etc. 

Now,  is  the  stjidy  of  th(  above 
subjects,  that  \h,  of  the  French 
language,  necessary  for  the 
French-< Canadian  pupils?  Every- 
one in  good  faith  cannot  for  a  mo- 
ment hesitate  to  answer  in  the  af- 
firmative, is  he  be  competent  to 
speak  upon  such  a  question,  and 
iiis  for  several  reasons,  of  which 
here  are  a  few.- 

(a)  From  the  French-Canadian 
standpoint.     Our  children     must 
study  the  French     language  be- 
cause they  are  Freneh-Canad=<^ 
All  other  races  must  know^  il 
for  all  that  th»t  is  what  we  are 
and  that  it  is  our  intention  to  re- 
main exactly  what  we  are.    They 
must  know  that  a  bad  French-Ca- 
nadian, and  by  that  we  mean  one 
who  abandons  his  language,  will 
never  be  a  good  Canadian  citizen, 
and  certainly  cin  never  become  an 
Englishman.     No     self-respecting 
man  can  ever  feel  anything  but 
contempt  for  the  mongrel  who  is 
ashamed     of  his     mother-tongue. 
Following  the  example  of  Charles 
XII  of  Sweden,  we  say :  "God  gave 
us  our  French  tongue  and  the  de- 
vil himself  wont  take  it  away  from 
us."  It  is  true  we  have  miniature 
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cjsars,  such  aa  Mayor  Hoeken  of 
Toronto.  on»'  of  thi>  orange  mama- 
mouchis,  who  ealls  upon  Irish 
Catholies  asking  them  to  join  thr 
fife  and  drum  luind  and  exert  an 
influfuee  upon  tin*  govtnifmi'nt  in 
order  to  induce  this  body  to  de- 
|)rive  UH  of  our  languagf.  Well,  in 
answer  to  the  Iloekense.*.  to  i!,e 
Irish  and  to  the  govenr.»e»»  A.-e 
say:  "non  pot  est  is"  (you  ea.inot), 
and  now,  what  will  you  do  about 
itT 

Will  you  put  a  guard  in  each 
school?   If  you  do,  he  will  come 
out,  and  quicker  than  he  went  in. 
Will  you  order  the  teachers     to 
speak  nothing  but  English  to  the 
pupils?  In  that  ease  the  latter  will 
be   instructed     never     to     speak 
otherwise  than   in  French  to  the 
teachers,  because  the  ordinary  ru- 
les of  politeness     exact  that     v/e 
should  speak  to  a  person  in     the 
latter's  own  tongue.  Will  the  tea- 
cher be     English-si)eaking?     We 
shall  not  employ  such  a  one,  and 
no  power  can  force  us  to  do  so. 
Will  the  teacher  be  a  French  Ca- 
nadian? Yes,  and  he  shall  speak  to 
his  pupils  in  French  whatever  be 
the  tongue  of  the  tejieher,  will  he 
have  the  power  to  punish  a  pupi! 
who  should     speak     to  him     in 
French?  lie  will  do  it  only  once 
Tor  Michel  Renouf's  switches  will 
serve  to  sc:      're  a  scapegrace  of 
this  specie-         must  be  remerber- 
ed  that  we  ait  not  in  Poland  under 
the  iron  rule  of  the  German.  For- 
tunately, we  shall  never  come  U, 
such  a  pass,  despite     the  earnest 
wishes  of  the  Hockenses  "et  ejus- 
den  farinae". 

(b)  From  the  Canadian  stand- 
point. It  is  openly  admitted  that 
Canada  would  suffer  an  incalcul- 
able loss  if  the  French  language 
were  to  di.saippear  from  the  Arae- 


ncan  continent,  lueh  authorities 
M  Lord  Dufforin  and  Sir  John 
A.  Macdonald  have  on  many  oc- 
SMiona  proeUim.pd  ihia  truth,  'i  he 
vivacity  of  our  race,  its  intelli- 
gence, its  imagination,  itN  probi- 
ty, ita  morality,  its  honesty,  its 
tongue  are  French-Canadians.  To 
what  must  this  fact  be  attributed, 
if  not  to  the  culture  obtained  by 
the  atudy  of  the  French  language, 
and  to  the  intellectual  qualities  of 
our  race.  To  be  glorified  by  oneself 
or  one's  parish  priest. . .  that's  so. 
but  facts  are  facts  and  texts  can 
be  shown  to  clearly  and  irrefuta- 
bly establish  what  I  assert. 

(c)  From  the  pedagogical  stand- 
point. From  this  standpoint  all 
educators  and  men  whose  advice 
counts  for  anything,  who  have 
dwelt  upon  the  subjects,  agree  in 
•aying  that  the  mother-tongue  is 
the  one  that  the  teacher  should 
use  in  teaching  his  pupils.  Let  us 
rather  read  what  Lord  Chester- 
field, one  of  the  best  known  au- 
thorities if  the  18th  century,  says 
of  this  matter  in  the  171st  letter 
to  his  son : 

"...The  very  first  principle  of 
an  orator  is  to  speak  HIS  OWN 
language  particularly,  •  with  the 
utmost  purity  and  elegancy." 

In  his  120th  letter  to  the  same 
son,  he  had  Br\d  with  reference  to 
the  study  of  French,  which  he 
wished  his  son  to  learn:  "You 
must  absolutely  speak  all  modern 
languages  as  purely  and  correct- 
ly as  the  natives  of  the  respective 
countries",  and  farther  on:  "As 
for  French,  you  have  it  very  well 
already,  and  must  necessarily 
from  the  universal  usage  of  that 
language,  know  ii  better  and  bet- 
ter every  day". 

Let  us  now  open  up  one  of  the 
most  popular  authors  in  the  On- 
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tario  Normal  Schools.  Millar. 
This  writer,  who  treats  of  School 
Management,  aid  who  is  an  au- 
thority in  this  matter,  was  the 
predecessor  of  iJr  Colquhoun,  the 
preaent  Deputy  Minister  of  Edu- 
cation. On  page  73  of  hit  book, 
Millar  says  with  regard  to  tl'e 
study  of  history : 

"A  child  should  realize  the  glo- 
rious inheritance  that  has  been 
hand«'d  down  from  his  forefa- 
thers, and  should  be  stirre^  with 
a  determination  to  defend  the  li- 
berties of  his  country  and  ^o  keep 
its  honour  untarnished." 

This  is  precisely  what  we  wish 
to  do.  Is  not  the  beautiful  French 
language  one  of  the  principal  in- 
heritances we  htve  received  from 
our  forefathers?  And  this  Deputy 
Minister  of  Education  tells  us  to 
defend  our  liberties  and  to  main- 
tain the  honour  of  our  country  f 
Yes,  we  will  defend  our  liberties 
and  this  precious  heritage  of  our 
language,  and,  by  our  unbending 
determination,    we  will    prevent 
our  country  from  dishonouring  it- 
self by  not  allowing  it  to  banish 
the  teaching  of  our  language  from 
the  province  where  Millar  exer- 
cised  his  functions  of  Deputy  of 
the  Minister  who  would  practise 
the  contrary     of  what     he     has 
prewhed. 

Let  us  now  consult  Locke,  the 
great  doctor,  the  sublime  philo- 
sopher, according  to  the  Toronto 
authorities,  since  he  is  considered 
by  thean  as  owe  of  the  greatest 
lights  in  the  matter  of  education. 
In  his  work  upon  education  in  hia 
time,  he  says  of  a  pupil  who  has 
aJready  completed  part  of  his 
studies  (in  his  mother-tongue,  of 
course) :  "He  should  now  learn 
French". 

The  sentence  of  Lock's  proves 
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two  thingH:  flmtly,  that  the  elo- 
in(>ntary  education  of  a  child 
ahould  bo  carried  on  in  hiii  mo- 
ther-tongue, and,  secondly,  that 
Locke  conRideroci  the  atmly  of 
French  an  neceanary  to  the  com- 
plete Ptlucation  of  a  cliild.  Other- 
wise, why  aay  he  8H0ULD  now 
learn  French. 

Landon,  another  autho"  that  u 
Well  known  to  the  studentM  of  the 
Normal  Schools  in  Ontario,  in  his 
"Print'iples  and  Practice  of 
Teaching  and  ClasH  Manage- 
ment", an  excellent  hook,  gays 
what  follows  on  the  6th  page  of 
the  5th  edition: 

'*We  must  proceed  in  accordan- 
ce with  nature;  hence  our  teach- 
ing and  training  MIJ8T  CON- 
FORM TO  THE  LAWS  OF  THE 
CHILD'S  GROWTH,  AND  THE 
MODES  IN  WHICH  THE  MIND 
ACTS." 

Now,  how  can  the  teacher  pro- 
ceed in  accordance  with  nature 
and  conform  his  teaching  to  th'^ 
peculiar  activity  of  the  child's 
mind  if  he  does  not  make  use  of 
the  pupii's  language  in  order  to 
instruct  him!  We  think  in  a  lan- 
guage; the  mind  and  the  langua- 
ge are  so  closely  allied  that  the 
Bonald  went  so  far  as  to  say  that 
language  "engerdered"  thought. 
His  statement  is  evidently  wrong 
for  then  deaf-mutes  and  children 
who  cannot  yet  speak  would  be 
unable  to  think;  but  this  error 
goes  to  show  how  very  close  in- 
deed is  the  connection  between 
one's  language  and  his  thoughts. 

"Language,  or  speech,  serves  to 
transmit  thought,  and  that,  as  it 
were,  is  its  social  function.  It  es- 
tablishes a  means  of  communica- 
tion among  men.  Without  it,  man 
would  be  almost  incapable  of  in- 
tellectual development,  and  would 


remain  aJmost  wholly  a  ntranger 
to  science,  to  morality  ami  to  ci- 
vilisation." ".  .laffre,  ('ours  de 
Philosophic,  l«8.l).  Now,  if  spe,...h 
transmits  thought,  it  is  clearly 
evhient  that  to  do  ho  it  must  he 
understood  by  the  pupil  to  who»n 
this  thought  In  to  be  transmittt'd, 
which  is  tantamount  to  saying 
that  for  the  child  \vli(»  knows  no 
other  than  his  riiotlhi-  tongue,  the 
language  of  instnii'tion  in  sehoo! 
must  Ih>  that  mother-tongue  itself. 
And  it  is  only  by  adopting  this 
method  that  the  above  prineipl" 
quoted  fnun  Landon  can  be  put 
into  practice. 

Landon  again,  at  the  bottom  of 
the  same  page,  says:  "Methods 
must  be  exactly  suited  to  the 
needs  of  the  pupils,  their  eapaeity, 
knowledge  and  stage  of  '•.  trelop- 
ment".  Now.  how  can  the  methods 
of  teaching  be  "exactly  suited  to 
the  needs,  the  capacity,  the  know- 
ledge and  the  stage  of  develop- 
ment of  the  pupil"  if  the  teacher 
teaches  him  in  a  language  he  does 
not  understand?  Instruction,  then, 
in  any  language  other  than  the 
mother-tongue  is  directly  contra- 
ry to  the  sound  pedagogical 
truths  taught  on  this  point  in  the 
Norma*  Schools  of  Ontario,  a  prov- 
ice  th  preaches  and  violates 
this  pi.nciple  at  one  and  the  some 
ir'^ment. 

OPINION  OF  OOMENIUS 

I  might  quote  other  analogeous 
principles  laid  down  by  the  same 
author,  but  this  article  is  already 
longer  than  I  intended  it  should 
be,  and  I  wish  to  call  upon  the 
greatest  possible  number  of  au. 
thorities  to  support  my  conten- 
tion. This  is  why  I  refer  to  a  very 
great  name  to  which  all  modern 
educators  bow,  particularly  those 
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coiiiicf'luil  with  Uii>  Oiituriu  E«iii- 
cation  Department.  I  r:>ffr  to  ('o- 
mcniuii.  Thin  ttnthnr,  who  hflpiMl 
to  rovolutionixi*  thi>  tcAfhing  nw 
thoilH  in  vointn  in  the  17th  centu- 
ry, an<l  who  Jaid  down  many  of 
the  prineipliH  upon  whieh  modern 
teacherN  hiMo  iheir  teiiehinff,  ex- 
pn-sMly  NayN:  till  a  pupil  haa  at- 
tained hiw  eii^luh  or  tenth  year,  he 
should  reet'ive  hiH  in^truetion  ON- 
LV  IN  Ills  MOTHKU-TONGUE. 

Ih  this  eleur  enough  f  In  it  not 
categorical  enough?  Do  we  not 
find  in  thene  wonU  the  formn 
condetnnation  of  the  system 
adopted  towards  French  ('ana- 
dian  pupils  by  the  Ontario  Educ- 
ation Department,  and  this  by  th«! 
authors  that  are,  if  not  the  great- 
est, at  least  some  of  the  gruatest, 
authorities  on  educational  mat- 
ers, and  rightly  eouHidered  such 
by  the  educators  of  our  province. 

These  prominent  authors,  as 
can  be  seen,  powerfully  contribu- 
te to  establiMh  the  false  move  and 
the  bad  faith  of  the  Education 
Department.  There  is  however 
something  still  stronger  and  more 
convincing  than  these  authors;  we 
shall  place  the  Minister  of  Erluca- 
tion  in  a  position  wherein  he  con- 
tradicts himself  in  the  most  flag- 
rant manner  possible, 

MINI8TBBIAL    OONTRADIO- 
TI0N8 

For  several  years  past  ihe  ?4m- 
ister  has  caused  to  be  p  jpared 
certain  pamphlets  on  the  special 
methodology  of  each  of  the  sub- 
jects in  the  Course  of  Studies,  and 
these  are  distributed  free  of  char- 
ge to  all  school  boards.  These 
pamphlets  are  well  prepared,  and 
everybody  approves  the  Minis- 
ter's move  in  this  matter  because 
it  is  an  excellent  means  of  main- 


taining teachem  up  in  their  work 
by  I'eeping  them  in  touch  with  the 
latest  and  best  method*  of  teftch- 
inf. 

Through  the  kind  offices  of  a 
teacher  who  sympathiies  with  us 
in  our  fight,  I  have  been  enabled 
to  cast  a  glaitee  into  one  of  t>  >s(t 
pamphlets,  that  whieh  treats  of 
the  special  methodology  of  com- 
position. And  what  do  I  see  the- 
re? I  shall  quote  verbation  from 
page  3  of  this  pamphlet:  "The 
MOTHER  TONGUE  is  therefore 
rightly  reganled  uh  the  SUPRE- 
ME SUIWELT  OF  STUDY,  at 
least  in  elemeivtary  education". 

Oh!  in  thiit  case  the  French  Ca- 
nadians arj  right,  unless  the  Mi- 
nister beleive  that  t  eir  mother- 
tongue  is  English !  ! 

On  page  8,  I  find  the  following : 
"Undoubtedly  the  chief  literary 
asset  of  the  child  on  entering 
school  is  his  proficieivcy  in  his 
mother-tongue.  It  is  important  to 
Know  how  he  has  acquired  this, 
for  the  related  school  process 
SHOULD  PRESERVE  AN  ES- 
SENTIAL  CONTINUITY  IN  HIS 
MENTAL  HABITS." 

Now,  for  a  young  Freach  Cana- 
dian, who  haa  never  spoken  any 
other  language  than  French,  do 
we  "preserve  an  essential  conti- 
nuity in  his  mental  habits"  by 
giving  him  his  instruction  only  in 
a  language  he  does  not  under- 
stand? To  merely  ask  the  ques- 
tion in  to  answer  it  and,  in  the 
same  breath,  to  confound  the 
Minister  of  Education  with  his 
own  words. 

But  there  is  still  better  than 
this.  On  page  11  here  is  what  I 
find:  "It  is  best  to  require  chil- 
dren always"  to  tell  it  in  their 
own  words".  This  means  that, 
when  an  answer  to  a  question  is 
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rtM|uir«d,  it  ia  always  better  thit 
the  pupil  bIiouUI  aiMWur  by  usini? 
liiH  own  iantruaKD  rather  than  tt 
employ  thoM4>  ol  l.'h;  hUthor  of  Ih^ 
t«xt  book,  if  hi*  inal(«a  up  hiM  own 
answir,  it  ig  certain  that  hi-  ha* 
undiTHtooil,  on  condition,  of  cour- 
ac,  that  It  bi»  th«  (;orrt>ct  omi.  Well 
now,  how  i-an  the  young  Frmeli 
Canatliun  um.-  "hi*  own  wonlg"  to 
annv.T  in  Kutfliiih  when  he  dooi 
not  knoH  that  language? 

From  what  I  have  quotod,  om- 
of  the  two  follov/ing  conclusioni 
muat  be  adopted:  either  the  au- 
thor of  thin  pamphlet  ii  in  error, 
or  the  Minister  has  legislated  in 
a  manner  contrary  to  common 
sense.  But  the  principle  laid  down 
by  t^'e  author  is  beyond  attack. 
It  therefore  follows  that  thi 
Minister  has  made  a  regiitation 
distinctly  contrary  to  the  true 
principles  of  pedagogy  and  he  ha» 
taken  it  upon  himself  to  make  it 
known  to  the  world. 

I  shall  now  lay  down  a  simple 
argument  to  add,  if  it  be.  possible, 
something  to  what  has  been  said 
^y  the  authors  already  quoted.  It 
is  everywhere  admitted  that  we 
cannot  learn  anything,  or  remem- 
ber anything,  c'ulcss  we  pay  atten- 
tion to  it.  Now,  we  do  not  pay  at- 
tention to  anything  unlt-ss  that 
thing  interests  us.  We  must  there- 
fore feel  interested  in  a  thing  in 
order  that  it  may  captivate  our 
attention.  Now,  1  ask  you  what 
interest  can  a  pupil  have  in  a  les- 
son taught  in  a  language  he  does 
not  understand  t  The  answer  to 
my  question  is  very  simple:  h»? 
can  have  none;  experience  proves 
this  superabundantly.  When  a 
Canadian  born  English  speaking 
person  hears  a  French  song,  let 
us  say,  in  public    concert,    does 
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he  listei  to  itf  Is  it  not  a  ftet 
that,  MM  a  rule,  he  leaves  the  au- 
Wfncv  or  taikM  to  hii  neighbor  t 
lie  doi'M  no»  wiwh  te  be  rude,  but 
he  iloini  this  Niniply  beeauNe,  not 
underNtMniling  the  selection,  he 
has  no  interiHt  in  it,  and  it  dooa 
not  hold  his  attention.  (*an  one 
blame  a  Freneh  Canadian  pupil 
for  aeting  in  a  Niinilar  way  whef 
the  teacher  giveH  a  lessou  that 
conveys  no  meaning  to  his  under- 
-(tandingt  l«Voni  this  it  follows 
that,  having  no  inti-n-st  in  the  Ich- 
Mon,  h»:  learns  w  thint,.  The  necess- 
ary eonelusion  forees  itself  there- 
fore upon  us:  til"  nyjitem  adopte*! 
by  the  iMinister  to  the  effect  oi 
having  the  leMsons  taught  in  a  lai. 
guagu  other  than  the  mother-ton 
gue  will  inevitiuWy  result  in  con- 
demning the  FreiD'h  C^nadiAn chil. 
dren  to  ignoranee,  that  is,  exactly 
the  opposite  of  what  the  Minister 
says  he  wishes  to  do. 

Mgr  Elie  lilane  in  his  Treatise 
on  Philosophy  says  that  language 
is  the  most   perfect   of  signs.     I 
agree  with  him,  but  on  the  coLji- 
tion  that     he  add     the  following 
wcrda:  "when  it  is  understood". 
For  language  that   is  not  under- 
stood will  not  arouse     any    idea 
whateveV     in     the  mind     of  the 
hearer,  words  in  themselves  hav. 
ing  no  meaning.  They  express  a 
thought  inasmuch  as  we  are  ac- 
quainted   with    the     tacit   agree- 
ment whereby  a  certain  sound  or 
serie."  of  sounds  shall  be  the  sign 
of  a  particular  concrete  thing  or 
abstract  idea,  or  express  a  certain 
thought.  If  theref)re  I  speak  in 
English  to  a  youn^  French  Cana- 
dian who  knows  nothing  of  the 
tacit  agreement  just  mentioned,  I 
shall  cause  no  thought  to  arise  in 
his  mind,  for  language,  contrary 
to  de  Bonald's  assertion,  I  repeat 
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it,  hai  not  thi>  pow.T  of  engemlAr* 

ing  iilrM.  . 

This  n>asot)inff  applii*!  to  th<* 
gi'iii>ral  coiirnf  of  MtiulifH,  to  arith- 
iiM'tlc,  to  gfoirritphy,  to  history, 
i»tc.,  but  wh.'ii  it  i»  a  imtttiT  of 
learning  KngliHh  itNflf,  whic*h  in  a 
ni*ci>Mity  in  our  country.  I  fully 
agri*(>  with  tho  protAgontNtN  of  th<> 
natural  mi'thod  who  iidvoratH  the 
learning  of  Kiigliith  by  Rpi>nking 
to  thp  pupil  in  Kuglitih  only.  Dur- 
ing the  Kngliiih  li'imun,  thcrrforo, 
the  upila  ami  tcH'-her  Hhoulil 
■peak  in  Kngliih  only. 

The  pupila  wilt  thuM  learn  to 
think  in  KngiiNh  when  they  wpeak 
in  that  language  and  avoid  Mi(> 
difficulty  inherent  to  the  transla- 
tion which  all  perNona  muat  per- 
form  when  they  gpeak  in  a  lan- 
guage in  which  thoy  are  not  ac 
cuatoiued  to  think.  Hesides,  it  in 
the  general  rule  followed  through- 
out the  world.  The  Italian  mother 


trachmi  hf  r  child  'talian  by  afMak- 
ing  to  it  in  Italian.  Thua  atao  do 
the  Hpa'iiah.  the  (ierman,  and  all 
the  other  mothera  everywhcra  In 
the  world.  Translation  it  thf 
.vorat  of  methmU  for  the  tetoh- 
ing  of  a  language,  for  th«  pu> 
pii  alw  lya  remains  with  the  tri> 
pte  task  of  thinking  in  his  own 
tongue,  of  trans  ating  this  thought 
(ind  giving  it  "xpression  in  the 
languiige  in  which  he  desires  to 
expresH  himsi'lf.  But  I  inaiat  on 
Maying  that,  outside  of  the  study 
of  the  Knglish  language  itsolf,  all 
the  subjects  of  the  course  of  stu- 
dies, geography,  history,  etc., 
should  be  taught  in  the  mother* 
tongue  of  the  pupil. 

I  shall  continue  this  atudy  in  a 
future  number  by  considering  the 
French  language  as  the  language 
of  ihstruetion  iind  communication! 
nnd  then  of  the  rights  of  that  Ian* 
guage  fi'om  the  standpoint  of  the 
law. 


THIRD  ARTICLE 


In  my  aat  letter  on  this  sub- 
ject I  showed  the  unanimity  that 
exiBt»<  ;:mong  the  authors  on  pe- 
dagogy concerning  the  necessity 
of  giving  primary  instruction  in 
the  MOTHER-TONGUE.  The  doc- 
trines enounced  by  them  abso- 
lutely condemn  the  attitude  taken 
by  the  Minister  of  Educatiou  to- 
wards the  English-French  schools 
of  this  province.  I  have  quoted 
their  words  textually,  some  even 
going  to  show  the  flagrant  contra- 
diction existing  between  the  pe- 
dagogical principles  preached  by 
the  Minister  of  Educatiou  and  the 
methods  pat  into  practice  by  the 
same  Minister.  I  have  producted 
as  wituesses  against  the  Ir.ier  the 
authors  that  are  considered  au- 
thorities in  the  Normal  Schook  es- 


tablnhed  by  this  same  Minister, 
among  others  Comcnius,  Millar, 
Lc^ke.  I  miMt  here  add  that  thr> 
advice  of  Locke  is  followed  in 
teaching  French  in  the  High 
Schools  when  the  primary  course 
is  terminated,  but  that,  so  far  as 
the  I'Vench  Canadians  are  con- 
cerned, his  other  principle,  that  if 
given  a  primary  instruction  in  the 
mother  tongue,  is  set  aside  by  the 
very  same  authorities. 

It  is  not  necessary  to  be  a  great 
philosopher  in  order  to  conclude 
that  this  is  pedagogical  anarchy 
for  French  is  taught  to  the  pupils 
of  these  High  Schools,  prepondc- 
ratingly  Englis  while  the  teach- 
ing of  this  same  language  is  re- 
fused (for  one  hour  of  teaching 
is  pratical  refoial)  to  those  wh** 


It 
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Ar«  in  frvnt  part  tiimH|»  to  ohtniii 
•n  »dueation  in  thr  InnBima** 
which  in  toiiirht  to  h(*  iin|H>>ir«| 
»\Hm  thrm.  The  nlmiinlity  of  Ihiit 
condtifft  Htrikm  vvryone  wh«»  In 
not  hlinilml  hy  pr»»jiicli«'p  ami  hn 
tr»«il  of  Fmich. 

T  thotiWI  have  itirliiiliMi,  in  thnt 
purl  of  my  ri*mnrl(>i  tmichinir 
Frpnrh  hn  a  nuhjort  of  uliuly,  n 
tew  wordR  con«i*m{nir  th«»  fnmoui 
IfOrn  of  Fri>n(*h  cnch  «lny.  It  in 
not  too  latp.  liowffviT.  to  roin«» 
hitflf  to  Anil  I  WUf>vi>  it  in  nt-- 
cennhry  that  I  nhoiild  <lo  no 

Apconlinir  to  thf  H(>i;iilntioM<( 
and  Courw  of  8tu<ll«»a  of  thr  Pii»»- 
lie  Rchooln.  itnpniiril  upon  ratholio 
■.'parntp  Hrhooin  (sip)  hy  tho  Miii 
later  of  Riliication  fev<»r  pnrpl«»M 
towardH  thoup  nnhoolN.  no  muph  no 
Indppd  that  ho  nover  wpnt  to  tho 
tronhl«>  of  makinff  any  rpRuln- 
tiona  to  (rovom  t)ipm\  tho  pri- 
mrry  claMeK,  paIIpi!  "F'ornis"  arp 
four  in  numher.  Thp  pupiln  ari> 
anppoapd  to  paaa  two  ypnrx  in 
PAPh  of  thPBP  Formn,  no  that  thpi-r 
arp  at  Ipaat  two  clawpg  in  pach  of 
thpRp  Forma,  a  firatypar  and  n 
appond-y^ar  plaaa.  Thia  makes  nt 
Ipaat  piirht  diatinet  c1aaa«i. 

T  am  told,  howpvpr.  that,  on  np- 
connt  of  the  (?reat  distancpa  aomp 
pnpila  hnvp  to  go  to  rpaph  achool. 
bad  roads  in  aprini;  and  fall.  ptp.. 
an  a  rnlp  thprp  arp  throp  auMivi- 
aiona  A,  B  and  C  in  thp  firat  ypar 
of  thp  First  Form.  This  would 
add  at  leaat  two  more  elanaoa  to 
tliosp  already  mentioned,  which 
mpans  thnt  there  arp  genernlly  ten 
distinct  clnnnea  in  a  nirnl  aohool. 
Thia  kind  of  school,  where  all  the 
claases  are  confided  to  the  care 
of  one  teacher,  ia  cnlled  an  un- 
graded school;  while  a  graded 
school  is  one  where  a  teacher  is 
charged  with  -  •-'lass  only,  or 
at  most  two.  tO  have  made 

one  regulation       .,y  for  each  of 
these  two  different  seta  of  schools 


ia  ineone«ivabli»  on  the  part  of 
ediipationivt*  who  lay  rlaiiii  to 
aiiythinK  tike  poiM|>etPnpy  in  thi*ir 
*pifnpr.  I  hopi>  my  leian^  timo 
wilt  allow  of  my  prepaHsiff  an 
arti.'li-  »i(Mm  thp  teaeheni'  time- 
lablp  and  eapepially  upon  the  min* 
imum  of  time  »hat  should  )tt> 
ifiven  to  Freneh  as  a  aubjppt  of 
ntudy. 

I«pt  us  now  returns  to  the  mueh 
Npokfu  of  I  four  of  French.  French 
as  a  aubjeet  of  study,  na  I  havo 
alrpady  said,  eonxists  of  rending. 
Hpelling,   literature  and  eompoal- 
tion  for  the  First  Form,  or  for 
each  of  the  first  four  '•lasses  of 
the  course,  whiph   makes  Ifl  lea* 
nons  per  day.    Frpnch  rirammar, 
bring  addpd  to  thp  suidles  of  tha 
six  other  claKies,  constitutes  the 
fifth  subjeet  these  plassea  rhonld 
stu«ly ;  this  would  give  a  total,  for 
tlipsp  six  class.^s.  of  .10  lessons  a 
day.    The  16  and  ."^O  plassea  thui 
formed  make  a  total  of  40  '•laaaet. 
Rut.  as  pertain  of  these  snbjbC^ 
are  taught  alternately,  time    ilot 
allowing  of  their  being  taken  wp 
every  day.  the  number  of  leaaoni 
is  diminished  to  about  30;  let  nt 
say  20,  so  as  not  to  run  the  rlak 
of  being  accuspd  of  exaggeration. 
Now,  divide  60  minutes  among  20 
flnsses,  and  you  have  an  a  erage 
of  3  minutes  to  a  class.    If  thcae 
clossps  arc  somewhat  numerona. 
and  where  the  pupils  are  French- 
Canadian,  they  always  are,  I  a«k 
the  Minister  what  a  teacher  can 
teach  in  that  time?    Here     is  an 
example:  let  us  say  :>  minutes  are 
given  to  a  class  of  10  pupils,  that 
is,   180  s«>eonds  must  be  divided 
among  10  pupils.    This  will  give 
only  18   seconds   or   three-tenths 
of  a  minute  to  a  pupil.    But  this 
is  wrong,  for  the  explanation,  if 
it  be  a  reading  lesson  will  take 
up  the  greater  part  of  the  three 
minutes,  and  the  pupils,  some  of 
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tlitn  at  l«aiit,  will  bt  obliKvtl  V* 
rttorn  to  their  •rata  wUliotit  iiav- 
liif  hail  tim«  tu  rv(n\.  TIia  reml 
tng  lM»on  |MO|M«r  wilt  liave  to  Im« 
given  the  !t4*xt  day,  and  tin*  inipiU 
will  havi*  hull  time  to  foriti't,  ow- 
ing to  lack  of  applicnlioh,  n  U'hmI 
part  oT  the  fxplanMlioriii  irivi«ii 
thrni  the  prfvintm  «lii.v.  Hiii  I 
have  again  fallen  into  error,  ami 
a  aerioua  on**,  for  tin*  timi>  nwen- 
•arjr  to  pom«  fmoi  llu'ir  nvaU  to 
th«  flawilini!  will  itilt  further 
iliminiah  their  meRKre  tliiec-min- 
ute  perioil.  The  leMon  will  thim 
have  to  '>e  Niiort.  very  short,  if  an 
txnianation  of  the  iliffieiitt  ami 
nnknown  wonlM,  the  eptthe  .»  and 
alluaiont  of  the  author  arc  to  he 

Wen  during  one  lemon  period, 
ihia  applieR  to  all  the  French 
leaNona ;  they  will  l»e  no  nhort  that 
praetieally  nothing  ean  he  aeeom- 
plhUied  even  hy  the  moat  eapahle 
'aaoher.  We  thuR  lee  that  the  at 
titude  of  the  MiniRter  upon  thiH 
point  ia  ao  evidently  contrary  to 
eommon  Renae  that  it  merita  to 
be  characterized  aa  a  PKDAOO- 
QlCkh  M0NSTK08ITV,  unleaa 
be  wiah  to  cauee  the  Freneh  Ian- 
fuape  to  diRappear  from  thiR  pro- 
vince Thank  find,  lie  will  nev<'r 
■ae  B  ich  a  forfeiture  in  a  raee 
that  haa  victorioualy  reainted  all 
attempta  at  aaHimilntion  sinc« 
1759,  and  who  today  ia  more  vig- 

»rou8  and  more  determined  than 
ever  to  maintain  ita  identity  aa 
an  etlinoligicRl  entity  on  the  soil 
of  Canada,  whose  flajr  ahall  pro- 
tect its  ripthta  for  which  in  return 
it  will,  aa  it  always  has  v.  the 
paat,  f'^ceive  proofs  of  ita  firmeat 
loyalty. 

I  do  not  believe,  however,  that 
the  Minister  (b'sires  to  baniah  the 
French  lanRuaf^e  from  the  soil  of 
Ontario ;  he  publicly  declared  that 
auch  was  not  his  aim ;  but  the  fa- 
tal and  inevitable  reaalt  of  put- 


ting into  praeliea  tha  ayataai  ela- 
borated under  the  direction  of  l>r 
H«'alh.  Hu|»erintenflant  of  l*ublie 
hiatruetion,  hia  mentor,  would  be 
iht  gradual  eliminatioM  of  our 
lantfuaga  for  waut  of  |>enioiui 
knowing  French  auffieientlv  to 
be  able  to  teaoh  it.  If  he  wiah  to 
prove  that  he  haa  aeted  in  goml 
faith,  for  it  ia  allowed  that  even 
a  Miniater  of  Kdueation  may  err. 
he  haa  nothing  elae  to  ilo  than  to 
withdraw  his  Ketfulation,  nov 
that  he  knowa.  or  ought  to  know 
that  ita  carrying  into  exeeutior 
will  have  for  effeet  to  <lrtve  out 
of  thia  province  one  of  the  two 
official  languagea  ^^f  ('anada. 
which  ia.  without  the  powiihllity 
of  a  doubt,  contrary  not  only  to 
the  ipirlr  b*.>t  to  the  letter  of  the 
CotiNtitudv  n,  aa  I  ahall  ahow  it  to 
!>••.  Ifft  ua  now  proceed  to  the 
aeriti'd  part  of  thia  article: 

*-FlBNOH  Al  TRB  LAMOUA. 
OB  OF  IHgTRUOnOir 

All  that  part  of  thia  aeriea  of 
arttclea  already  publiahed,  treat- 
ing of  the  French  languatre  aa  a 
aubject  of  study  from  the  pedago 
gical  standpoint  irrefutably  eatab 
Mahes  the  abaolute  ncceaaity  ol 
making  uae  of  the  mother-tongue 
aa  the  language  of  inatruction.  It 
ia  true  that  the  teacher  who  would 
aubatitute  the  English  language 
for  it,  might  teach  hia  French-Ca- 
nadian atudenta  certain  technical 
terma  in  that  tongue,  a  certain 
E-nglish  terminology  more  or  leas 
extended  concerning  arithmetic, 
geography,  hiatory,  etc.,  but,  ii 
.he  worda  which  he  uaea  with 
theae  terma  are  not  underatood; 
if  hia  expreaaiona  produce  a  vague 
iucA,  or  none  at  all,  in  the  mind 
of  the  pupil ;  if,  on  account  of  thia 
cloud  interpoaed  between  him  and 
hia  pupil,  hia  explanationa  lack 
cleameaa,  and  eapecially  if  they 
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do  net  MOM  to  aHm  In  tli*  pnpU'i 
mind  Ui«  ld*M  he  wbhrt  to  com- 
munienU  to  him.  hk  rnuat  «uc- 
CMofully  taught  Imwoi.*  lit  arith 
metir.  hU  beat  duMriptions  in  rvo. 
irraphy,  hU  finaat  historit>iil  vx\Hi- 
iiitiotit.  will  nevar  eri>ati'  thi>  iit 
terest  PWt>ntial  to  the  altmitioii 
whioh  th«  pupil  muit  tNiy  in  nrd^r 
in  learn  thean  lubj^cta,  for  tin* 
•imple  reason  that  th«  ftiipil  will 
not  b«  inter^Ktfld  in  dpK'riptioim 
and  explanation*  which  hi>  «lof>ii 
not  thoroughly  irra«p.  Thi*Nf*  urt* 
alrpady  difficult  enouirh  In  thpo- 
■«lvf>H  without  trttinff  about 
cn»ati!  imiurmountablo  barrirn* 
which  prevent  the  pupil  from 
irraRping  and  aiaimilatinir  them  or 
which  wholly  diwonratfe  him. 
Again,  words  do  not  engender 
Ideas:  they  cause  them*  to  nriie 
only  in  so  far.  as  the  pemonn  to 
whom  they  are  addre«*ed  per- 
fectly understand  their  bearing. 

The  mind  of  the  rupll.  when  In- 
struction is  given  In  a  laniruRgc 
with  which  h«  is  not  fnmilinr.  is 
wholly  occupied  with  trying  to 
grasp  the  meaning  of  the  tea- 
cher's words,  and  ean'iot  simul- 
taneously do  thi''  work  and  «rive 
his  full  attention  to  th>  matter 
Itself  of  the  lesson  The  result 
Is  that,  when  the  clawi  Is  over, 
the  pupil  has  spent  all  his  time 
trying  to  fathom  the  meaning  of 
the  teacher's  English  words  and 
lentenees,  but  there  remains  Httlc 
"or  nothing  of  the  arithmetic,  jreo- 
prapby  or  bistorv  lesson.  Now. 
T  n^k  whst  proirress  a  nupll  can 
make  under  such  conditions  t  One 
need  not  be  a  Doctor  of  Pedaeo- 
'  ary  to  know  \t:  he  will  make  little 
or  none  depending  upon  bis 
freater  or  leaser  knowledge  of 
*^.^  Vn-rHi^b  tonfi^ie.  and  the  cnn- 
tinnntion  of  sncb  a  svstem  can 
•  nrll  notblp«»  but  the  doominsr  to 
iffnnrancp  of  all  the  little  Frencb- 


Canadiana  who  frequent  the  I»ff 
lishKrench  or  bilingual  schools. 
And  it  muHi  niM'fWMirily  be  wonM> 
wheri*  no  Krcuch  whatever  k  in 

TBAOHnf  0  SHOULD  MM  PLIA- 

Moreover,  the  tyrannical  In 
structiona  17  violate  another  p«- 
ilagogical  priniMpIc  set  down  in 
liHUiInn  on  pagi*  27.  5th  Rdititni; 
this  prineipb'  ri>ads  thus:  "Tea- 
ching must  be  pleaaant  so  as  to 
s«cur«  intereat  and  attention;  it 
must  follow  the  path  of  the 
F-KAHT  UBHIHTANCE".  Does 
t •■aching  by  the  very  most  diffi- 
cult manner  possible  oonatitute 
the  obniTvance  of  this  principlef 
Is  it  by  teaching  in  a  language 
that  is  not  familiar  to  the  vaat 
majority  of  the  pupils,  and  which 
is  nasurrdly  not  undenitood  by 
the  young,  that  the  teacher  puta 
this  principle  Into  praetleet  T  eall 
the  Minister  of  Education 's-  at 
tention  to  this  flagrant  transgres- 
sion of  one  of  the  most  universally 
recognised  principles  of  modem 
education,  and  dare  him.  In  view 
of  this  principle,  to  defend  tne 
vtand  he  has  taken.  TTe  cannot  do 
It,  and  his  regulation  stands  con- 
demned bv  his  silence. 

Ah!  If  the  little  Freneh-fJana- 
dlsns  knew  English  before  coming 
to  school.  It  would  be  a  different 
matter.  They  could  then  derote 
their  time  to  the  matter  of  the 
leaaons  without  belnsr  retarded  hf 
the  means  adopted  to  teaeh  them. 
Thia  brinffs  us  loHcallv  to  the 
nneatlon  whether,  by  chance,  tlie 
Minister  should  bsT^nen  to  bellere 
that  bis  tyrannical  measure  vritl 
oneonrae'e  French -Canadian  mo- 
tf'r*-^  to  fp^rh  Ensflfsb  tn  ih^r 
cbildren.  Persecution  will  bay* 
rm  n*he>r  effect  than  to  pemetuafe 
the  French  lansruage  In  our  fam{« 
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liei,  and  ou  that  tcore  let  ua  thank 
Ood  tor  thia  penecution.  Our 
language  waa  duappeuriug,  alow- 
ly  out  iiuruly,  through  daily  con- 
taot  with  the  Saxon  element,  and 
through  th'!  negligence  oi  our 
own  people  to  stand  erect  and 
claim  their  rights.  Our  enemieH. 
I  say  the  word  advisedly,  remark- 
ing this  tact,  thought  that  one 
fell  blow  would  suii'iue  to  crush 
out  our  language,  to  annihilate 
it.  They  have  succeeded  only  iu 
awakening  our  French  pride  and 
to-day,  hand  in  hand,  we  have  de- 
cided never  to  renounce  our 
rights  and  to  cause  the  French 
language  of  our  fathers  tu  fall 
upon  the  ear  of  the  Saxon^  till, 
wooed  and  conquered  by  its  beau- 
ty and  sweetness,  he  also  learns 
to  admire  it,  to  love  it,  to  speak 
it.    In  the  meantime,  the  Frcnch- 

•  Canadian  woman,  seeing  that  ef- 

•  forts  are  made  to  despoil  her 
.  child  of  the  beautiful  language 
■  of  France,  will  take  the  means  to 

teach  it  to  him  to  the  exclusion  of 
all  ctheis,  and  to  inspire  in  his 
.  soul   a  particular   and   imperish- 
able li'Ve  for  the  only  language 
that     can  perfectly     reflect    the 
ideals   with     which   his     French 
soul  is  imbued.    She  will  engen- 
der in  that  child's  heart  an  un- 
.  conquerable  determination    never 
]  to  betray  that  language  or  aban- 
'  don  it  especially  at  the  ever  noi- 
some, though  not  very  dangerous, 
behest  of  the  Orangemen  who,  in 
the  present  instance,  have  a  spite 
against  our  language  because  it 

•  is  here  in  Canada  the  most  power- 
ful bulwark  of  the  Catholic  reli- 
gion. 

\  A  language  is  learned  by  asso- 
i  elating  certain  articulated  sounds 

•  with  things  seen,  felt,  tasted, 
iL  touched,  and  with   other  Sounds 

that  are  heard.     This  is  true  to 
the  extent  that  a  child  born  deaf 


or  who  becomes  such  before  hav- 
ing  learned  to  speak,  never  learua 
the  ordinary  language  of  man  ; 
he  cannot  asMoeiatc  language  that 
he  has  never  heard  with  things 
seen,  feit,  tasted  and  touched. 

Little  by  little,  for  the  child 
who  can  hear,  words  expressing 
actions,  the  names  of  things,  the 
relations  between  these  tilings, 
etc.,  begin  to  amass  themselves  in 
his  mind;  they  arc  added,  one  by 
one,  to  his  incipient  vocabulary, 
tiiey  broaden  it,  and  after  a  lapse 
of  time,  longer  or  shorter  depend- 
ing upon  his  intelligence  and 
those  of  his  parents,  as  well  as 
his  surroundings,  they  become  tlie 
means  that  serve  to  express  his 
thoughts  on  all  that  his  faculty 
of  observation  will  have  exerted 
itself. 

Now,  since  that  is  the  expe- 
rience of  the  entire  world,  is  it 
not  reasonable  to  follow  the  same 
proceeding  in  order  to  teach  Eng- 
lish to  the  French-Canadian 
children?  Of  course,  and  they 
should  learn  it  as  A  SUBJECT 
OF  STUDY,  but  it  never  should 
be  imposed  upon  them  as  THE 
LANGUAGE  OF  INSTRUCTION. 
School  life  is  at  most,  so  short 
that,  if  we  were  to  impose  upon 
our  children  this  pedagogical  ina- 
nity, they  would  pass  all  this  pre- 
cious part  of  their  lives  breakinsj 
their  heads  to  understand  the 
English  sentences  of  their  tea- 
chers and  then  would  go  out  into 
the  world  ignorant  of  the  other 
matters  of  the  general  course  of 
study,  the  knowledge  of  which  is 
necessary  to  form  enlightened  ci- 
tizens, men  and  women  useful  to 
society  in  which  they  are  destined 
to  live. 

It  therefore  follows  that,  for 
our  children,  English  should  be 
taught  as  a  SUBJECT  OF  STU- 
DY, and  no  person  is  opposed  to 


this;  but  the  French  Canadiani 
will  NEVEH  accept  Euglish  as 
the  lauguage  of  iiistructiou  lor 
their  children.  1  am  lirmly  cou- 
viuced  that  1  express  the  well- 
defined  and  absolute  dettTiiiiua- 
tion  of  all  French  CauadiauH  when 
1  say  WE  CANNOT  SUBMIT  to 
this  humiliating  r<,>gime,  firsily, 
and  1  repeat  it,  because  it  would 
be  the  abandonnintg  oi'  our  mother- 
tungue,  secondly,  because  the  use 
of  English  as  the  language  of  in- 
truetion  is  IMPOSSIBLE.  It 
would  be,  moreover,  coudemnini; 
our  children  to  ignorance. 

I  am  not  a  teacher  but,  durini; 
my  life,  I  have  come  into  contact 
with  a  large  number  of  these  de- 
voted servants  of  the  public,  with- 
out whom  one  century  would  suf- 
fice to  throw  the  most  highly  civi- 
lized nations  back  into  barba- 
rism, and,  as  a  result  of  my  dis- 
cussions with  them,  I  have  reach- 
ed the  conclusion  that  it  would  be 
well  to  teach  the  lessons,  in  the 
first  place,  in  the  mother  tongue, 
then  the  technical  terms  in  the 
two  languages  simultaneously, 
and  accustom  the  pupils  to  use 
these  freely  in  each-  language 
so  that  they  could  express  them- 
selves in  one  or  the  other  without 
having  to  borrow  from  one  when 
they  are  speaking  in  the  other 
language,  and  vice  versa.  When 
one  discusses  a  sub.iect,  say  in 
B'rench,  it  is  most  humiliating  to 
have  to  confess  ignorance  of  the 
technical  terms  necessary  to  ex- 
press one's  thoiights,  and  most 
embarrassing  to  be  obliged  to 
have  recourse  to  English  for 
these  terms. 

Is  it  not  owing  to  this  defect  in 
our  teaching  methods  that  an- 
born  our  anglicisms;  e.  g.  binder, 
mower,  and  so  many  others  for 
which  the  proper  French  terms 
are  given  in  "Le  Bulletin  du  Par- 
ler  FranQais".    To  teach  the  les- 


Mon  in  French  and  review  it  itt 
English  .would  be  au  excellent 
method  to  accustom  the  pupils  to 
think  in  the  language  in  which 
they  would  be  called  upon  to  ex- 
press themselves,  and  to  give 
them  greater  facility  to  speak  in 
one  or  the  other.  This  would  be 
a  veritable  English-Fiv'nch,  or 
bilingual  system  and  it  is  by 
adopting  such  a  system  that  we 
shall,  I  believe  succeed  in  making 
of  the  bilingual  system  the  best 
one  in  the  province. 

The  teachers  have  only  to  will 
it  in  order  to  reach  this  result. 
Let  us  therefore  teach  English  to 
our  children;  1  am  in  favour  of 
it,  but  we  cannot  allow  it  to  sup- 
plant our  mother-tongue. 

I  therefore  conclude,  firstly, 
that  the  MOTHER-TONGUE 
should  be  the  language  of  instruc- 
tion for  the  French-Canadian  ; 
secondly,  that  English  should  be 
taught  as  a  SI'BJECT  OF  STU- 
DY ;  thirdly,  that  the  technical 
terms  and  the  manner  of  using 
them  should  be  taught  in  the  two 
languages;  and  fourthly,  that,  by 
putting  these  principles  faithfully 
into  practice,  our  educationists 
svould  make  of  the  English- 
French,  or  bilingual  schools  the 
best  system  in  the  Province  of 
Ontario. 

I  must  defer  somewhat  the  con- 
sideration of  French,  as  the  lan- 
guage of  communication,  and  its 
place  in  this  province  from  the 
standpoint  of  the  Constitution. 

THE  LANGUAGE  OF  CONBIU- 
NICATION 

One  word  of  explanation  before 
entering  upon  this  subject:  The 
word  "communication"  above  in- 
cludes all  relations,  commands,  ex- 
hortations addressed  by  the  tea- 
cher to  the  pupils  during  the  cour- 
se of  the  day.  It  is  these  commu- 
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nicationi  that  fix  the  atmosphere 
of  the  school ;  this  will  be  French 
or  English  according  to  the  lan- 
guage used  in  these  matters  by 
the  teacher. 

I  now  quote  the  text  of  Regula- 
tion 17  (more  properly  called 
Instructions  17),  section  3,  sub- 
section 1  bearing  upon  the  sub- 
ject: 

"Where  necessary  in  the  case  of 
French-speaking  pupils,  Frencli 
MAY  be  uswl  »s  the  language  of 
instruction  and  communication  • 
but  such  use  of  French  SHALL 
NOT  BE  CONTINUED  BEYOND 
FORM  1.  excepting  that,  on  the 
APPROVAL  of  the  CHIEF  IN- 
SPECTOR, it  MAY  also  be  used 
as  the  language  of  instruction  and 
communication  in  the  case  rf  pu- 
pils beyond  Form  1  who  are  UN- 
ABLE TO  SPEAK  and  UNDER- 
STAND the  ENGLISH  LANGUA- 
GK".  (The  capitals  are  mine). 

Let  us  analyze  this  jewel,  this 
Regulation  that  constitutes  a  part 
of  the  legislation  of  Ontario,  the, 
"banner"  province  of  Canada, 
and  let  us  proceed  clause  by  clau- 
se: 

Whore  NECESSARY  in  the  cas.- 
of  French-speaking  pupils,  French 
MAY  be  used  as  the  language  of 
instruction  and  communication. 

A  fcordinsr  to  that  a  teacher  bent 
"nrn  assimilation,  even  though 
thp  French  Ca'  idian  pupil  should 
not  understand  English,  is  not 
obliged  to  speak  to  the  latter  in 
French,  for  the  word  "may"  lea- 
ves him  free,  does  not  force  him 
to  use  the  French  language  in  or- 
der to  be  understood.  Moreover, 
if  the  French  OanadiaJi  pupil 
should  understand  English,  it  is 
not  NECESSARY  to  emiploy  his 
lamguage,  not  even  to  teaoh  him 
French  and,  being  given  the  aaiti- 


FVenoh  Caimdian  feelihig  of  cer- 
tain teachers,  not  being  obliged  to 
apeak  French,  they  wll'l  never  do 
BO.  In  french  centres  -these  would 
rumain  the  laltemative  of  dismis- 
fing  thoim,  which  is  not  fswily  done 
for  r<*fuHal  to  te«feh  in  French 
when  the  Regulations  do  not  bind 
thnm  to  do  so,  would  not  be  a  le- 
gal cause  of  dismissal  of  course, 
this  remaiaiB  always  possible,  but 
on  the  eomlition  of  paying  the 
tietacher's  salary  for  the  whoie 
year.  It  must  be  remarked  that 
these  Inetruct.ions  17  do  not  give 
the  trustees  the  POWER  TO  OR- 
DER THAT  THE  TEACHING  BE 
GIVEN  IN  FRENCH.  Not  haviner 
this  power  the  trustees  would 
tolerate  the  teacher  rather  than 
pay  him  a  salary  for  nothing.  In 
this  way  the  work  of  anglifyinw 
the  Frenidi  nupils  would  proceed 
slowly  but  surely.  Of  courso.  ere 
are  sufficient  means  wherei,.,  the 
leaelur  could  be  dismissed:  but. 
what  an  amount  of  trouble  would 
ensue ! 

V7nat  I  have  just  said  with 
reference  to  the  discretionary 
power  of  the  teacher,  is  corrobor- 
ated by  section  4,  sub-section  1  of 
the  Regulation  where  it  is  said 
that  the  instruction  in  French 
which  "may  be  taken"  only  by 
pupils  whose  parents  or  guardians 
direct  it>  "MAY,  notwithstanding 
3  (1)  above  be  given  in  the 
French  language. 

In  order  that  this  instruction  in 
French  may  be  received  the  pa- 
rents or  guardians  MUST  order 
it  specifically.  Encouragement 
given  to  the  betrayal  of  our  lan- 
guage is  here  easily  seen  and,  in 
order  not  to  be  a  traitor,  in  order 
xo  have  one  of  the  two  official  lan- 
guages of  Canada  taught  our  chil- 
dren, we  must  claim  this  right  at 
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the  beffinning  of  paoh  lehool  year ; 
we  must  bow  to  Oesler'i  cap  on 
the  market  place.  Is  there  one 
French  Canadian  who,  knowing 
this,  will  forjr"t  to  give  this  order 
to  the  teachernT  Is  there  one  even 
amontr  nn  who  tloes  not  feel  th«^ 
(rrntuitous  insult  hurled  at  overy- 
thinir  wi*  hold  dearest  upon 
onrtht  These  Instructions  are  ifill- 
1(1  with  insults;  insults  to  our  fo- 
refathers, insults  to  our  family 
traditions,  insults  to  our  national 
traditions,  insults  to  our  blood, 
insults  to  our  race,  insults  to  our 
father's,  insults  to  our  mothers!  ! 
And,  I'^ter  that,  we  would  jfo  to 
the  p'lips  of  tenehing  English  tr 
our  ehiMren?  No,  a  thousand  ti- 
mes no!  Since  our  fellow-citizens 
wish  to  act  in  this  manner,  let  us 
^mnish  their  lawgnaflre  from  our 
houses  OS  we  would  an  unclean 
thing,  let  \xs  drive  it  from  our  as- 
semblies, let  us  hurl  it  out  of  our 
churches.  Let  us  speak  French 
"among  ourselves,  in  the  work- 
shop, in  our  stores,  in  the  street, 
everywhere.  They  would  have  ns 
forpet  o'urilanguaget  Let  xib  redou- 
ble our  efforts  to  make  it  rmg  from 
one  end  to  the  other  of  the  Pro- 
vince. In  that  case,  it  will  be  time 
to  learn  En«?lish  when  ovr  ^hil 
dren  jro  to  .school.  We  will  see  that 
it  be  NECESSARY  to  use  the 
French  laneuae  as  the  medium 
of  communication  and  instruction 
"We  can  be  depended  on  to  see  to 
that. 

And  there  are  French  Cana- 
dians, fortunately  extremely  few 
in  number,  but  there  are  some  — 
the  writer  knows  two  —  who  arc 
low-spirited  enough  not  to  feel 
the  affront,  and  who  speak  in  En- 
glish among  themselves!  "We  have 
some,  public  men  even,  whose  na- 
mes dishonour  our  race,  and  who 


counsel  ns  to  re!egst<»  our  lanffua- 
ge  to  the  family  circle  and  to 
Kpeak  only  English  in  the  street  I 
Shame  upon  these  men:  they  are 
varlets  and  properly  trained  ones 
at  that.  They  look  for  the  approv- 
al but  especially  the  votes  of  the 
majority.  The  English  papers  ma- 
de it  their  duty  to  reproduce  their 
advice.  Thank  flod.  it  was  t 
noble  M'ords  of  Ijafontain* 
our  minds  reverted,  and  we  ,^  >ui- 
ed  those  that  cojinselled  coward- 
ice and  treason.  The  men  who  thus 
advised  us  never  felt  the  noble 
pride  that  should  fill  the  breast 
t>f  a  man.  a  true  one.  But. .  let  us 
consider  the  next  clause: 

"But  such  use  of  French  shall 
not  be  continued  beyond  Form  1. 
exceptinff  that,  on  the  approval 
of  the  Chief  Inspector,  it  may  al- 
so be  used,  etc." 

Now.  the  end  of  the  First  Form 
occurs  two  years  after  having  en- 
tered Rcbftol.  And.  as  pupils  begin 
their  school  career  at  the  age  of 
5  erenerally.  they  will,  accordintr 
to  this  rerruljitioTi.  have  terminated 
their  study  of  French  at  the  re- 
niarl<fibly  advajiced  ace  of  7.  Co- 
iiientns  savs  that  till  the  aee  of  10 
a  child  should  receive  bis  instme- 
tion  exclusively  in  the  mother- 
tnniruc  and  Comeniiis  is  a  recog- 
ni'^ed  authority  even  by  the  On- 
tario Education  Department. 

It  is  more  than  ever  urgent  to 
ask  ourselves  where  the  future 
teachers  of  our  children  are  to  co- 
me from  if  the  French  instruction 
our  pupils  receive  to-day  is  to 
stop  at  the  age  of  7.  for,  there  is 
no  gainsayiu!?  it.  the  privilege 
accorded  by  these  instructions  17 
of  teachincr  readins.  composition 
and  gramniar.no  more  than  one 
hour  each  day.  however  numer- 
ous the  classes  may  be,  will  never 
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allow  one  tingle  pupil  of  our 
bilinguail  »ohooki  to  acquire  « 
■ufticient  knowledge  of  French  to 
be  able  to  teach  it  efflcaciously  in 
the  future.  The  Minif^ter  has  been, 
to  say  the  least,  wrongly  inform- 
ed am  to  the  importance  of  oue 
hour'H  teaching,  eHpeeiuUy  as  re- 
gards an  ungraded  school. 

If  he  really  know  its  value, 
then  he  may  boast  of  his  generos- 
ity (?)  But,  I  was  forgetting:  he 
reserves  French  for  the  Englisli 
pupils  of  the  High  Schools  who 
will,  pitying  your  ignorance  of 
"Parisian  French",  say  that  they 
have  "liou  (lu)oune  livre  bien  in- 
teressante"  or  that  they  have 
"oune  breve  d'aptitoiules  et  de  la 
savouarre  de  la  parle  frangese". 
Chouinard  has  given  a  perfect 
pen-picture  of  them;  read  him. 
(1)  iMay  the  translator  say  that 
all  educated  French  Canadians 
speak  as  perfect  French  as  do 
educated  Parisians,  that,  as  the 
English  Canadians  consider  them- 
selves superior  in  respect  of  lan- 
guage to  the  slang  loving  Cock- 
ney, so  the  educated  French  Ca- 
nadian speaks  better  French  than 
either  the  uneducated  Parisian  or 
the  French  type  corresponding  to 
the  Cockney,  and  who  delights  in 
the  "argot"  a  term  that  is  equiv- 
alent to  the  English  slang. 

How  could  it  be  otherwise  when 
all,  or  nearly  all,  the  grammars 
and  dictionaries  used  in  Canada 
by  the  French  are  published  in 
France  ?  How  could  it  be  otherwi- 
se when  thousands  of  French  Ca- 
nadians subscribe  for  and  read 
the  folloM'ing  newspapers  from 
France,  LTInivers,  La  Croix,  Le 
Gaulois,  Le  Temps,  and  dozens  of 
others?  The  few  anglicisms  that 
are  used  by  the  French  Canadians 
have   somewhat   disfigured,     bui 


have  not  changed  either  the  natu- 
re or  the  beauty  of  the  French 
'language  spoken  by  them. 

The  pupil  is  promoted  to  the 
Sceond  Form  at  7  years  of  age, 
and,  unless  the  parent  or  guardian 
specifically  orders  it,  he  ii  to 
learn  no  more  French ;  and  again, 
despite  the  order,  it  may  be 
taught  him  through  the  medium 
of  English.  But,  however,  permis- 
sion is  not  given  to  teach  him 
arithmetic,  geography,  etc., 
through  the  medium  of  French, 
the  mother-tongue,  without  the 
permission  of  the  Chief  Inspector 
which  must  first  be  obtained,  and 
this  only  on  condition  that  the  pu- 
pil be  wholly  ignorant  of  English. 

This  is  going  rat?  rr  far,  is  it 
not?  It  is  this  officer  who  will 
decide  upon  the  denationalization 
of  our  children.  Well,  we  presume 
that  this  inspector  is  a  ge;  '^eman, 
and  French  civility  oblige^*  us  to 
treat  him  as  such.  It  is,  however, 
our  duty  to  tell  him  that  there  can 
be  no  question  of  poJiteness  where 
we  have  to  defend  our  national 
rights-  The  exigencies  of  polite- 
ness disappear  from  the  moment 
We  are  called  upon  to  perform  an 
act  of  cowardice  and  treachery  to 
our  mother-tongue.  Politeness  may 
not  impose  silence  upon  us  and 
prevent  us  from  resisting  his  direc- 
tions from  the  moment  he  orders 
us  to  abandon  our  constitutional 
rights.  The  250,000  French  Cana- 
dians of  this  province,  men,  wo- 
men and  children  refuse  to  sub- 
mit their  existence  as  a  race  to 
thie  dictatorship  of  this  officer.  "We 
are  French  Canadians  and  no 
power  will  be  allowed  to  change 
this.  Even  though  the  present 
Chief  Inspector  were  conciliating, 
to  induce  us  to  swallow  the  pill, 
the  day  will  come  when  such  sen 
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timenti  would  no  longer  be  the 
fashion,  and  it  would  then  be  too 
late  for  ui  to  protest.  We  must 
act  now  and  not  permit  this  in- 
vasion of  our  rights.     We  know 
how  much  we  can  trust  our  En- 
glish    fd'jlow-o^tizenH:    just    long 
enough  to  permit  them  to  acquire 
the  brutjii!   force  of  merabei-s  ne 
cessary  to  wrush  us,  and  they  iie 
ver  fail  to  maniftst  this  characte- 
ristic national  trait  they  have  no 
sense  of  generosity,  no,  not  even 
that  of  justice.  But, . .  let  us  con 
tinue  with  the  regulations. 

"On  the  approval  of  the  Chief 
Inspector  French  MAY     he  used 
as  the  language  of  instruction  and 
communication,  etc."     Here     is 
what  this  officer  will  approve  or 
disapprove.     As  for   the  French 
Canadian  pupils  who  know  Eng- 
lish, they  are  out  of  the  rjuestion: 
they   MUST   STUDY   all   of  the 
PTOoral  course  of  studies  in  Eng- 
lish, but  the  Chief  Inspector  will 
decide  whether  or  not  a  teacher 
shall  use  the  English  langnge    to 
instruct  a  pupil  who  does  not  un- 
derstand that  language.       What 
do  you  think  of  it?  This  officer 
who  probably  is  a  good  pater-fa- 
milias,  and  against  whom  I  bear 
no   personal   grudge,     who   oven 
has  all  my  sympathy  for  he  has 
no  small  task  to  perform,  will  de- 
cide  if  a   French   CanadiJan   tea- 
cher, or  one  who  knows  our  lan- 
guage  if  he   is   to   teach   in   the 
English-French  schools,  shall,  yes 
or  no,  speak  French  to  a  young 
French  Canadian  pupil  who  does 
not  understand  English.    It  seems 
to  me  that,  were  I  in  his  position. 
I  should  sot  n  reach  the  conclu- 
sion that  a  French  Canadian  tea- 
cher who  would  ask  my  approba- 
tion  or  direction    up'^n    such   a 
hTl.jpct  is  '.'it  for  the  lunatic  asy- 
lum. 


With  luch  a  diipositiou  it:  tbo 
lav/,  whether  you  have  or  have 
ict  oruured  that  Fi-tiuclt  be 
taught  xour  child,  the  teach, 
cannot,  without  thu  approbation 
o.  the  (Jhief  inspector,  speak  to 
him  otiiirwisu  than  in  tiie  Kug- 
lish  JaiJKuage  outside  of  the  three- 
fifth:*  (i  a  minute  of  ulanis  in  thu 
-'.'M  m:iuites  tiiat  constitute  thu 
H(:!ioo'  Uuy,  and  this  only  on  cou- 
d.tion  that  the  pupil  know  not. 
or  pusses  for  not  knowing,  Eng- 
lish, for  he  njust  be  ignorant  of 
the  English  language  before  the 
questioji  can  even  be  submitted 
to  the  Chief  Inspector. 

What  pupil  who  has  even  a 
little  pride,  who  would  consent 
to  be  called  ignorant/  For,  after 
all,  under  these  conditions,  tho 
idea  will  soon  prevail  that  it  is 
suffieient  not  to  know  English  to 
be  classed  among  the  ignorant 
classes.  Clear  distinctions  con- 
cerning the  ignorance  of  this  or 
that  are  not  made  u  -nder 

age;  the  pupil  feels  omy  'at  he 
passes  as  being  ignorant  —  in 
globo,  as  it  were.  What  humilia- 
tion! We  could  easily  imagine 
ourselves  in  Russia  submitting  to 
the  brutal  treatment  inflicted 
upon  the  Jews  by  the  Russians, 
or  again,  under  the  iron  heel  of 
the  German  soldier.  It  is  scar- 
cely possible  to  realize  that  this 
is  taking  place  before  our  very 
eyes  in  Ontario  a  British  pro- 
vince. A  dog  that  you  ill-treat 
will  lick  your  boots;  a  chil,d 
brought  up  in  .such  a  state  of 
mind  that  he  thinks  himself  the 
inferior  of  everybody  else  be- 
comes the  humble  and  cringinfr 
servant  wljo.  without  any  more 
pride  than  is  to  be  found  in  the 
dog,  will  elenn  your  boots,  or 
ho'.d  out  his  hand  for  a  top  fa 
respectable-looking  way  of  beg- 
ging),  but   he   will   never   be   a 
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man  in  the  hiffheit  and  nobleat 
■enae  of  that  term.  lie  ia,  at  all 
affoa,  ripe  for  slavery  and  8<*rf- 
dom.  Id  order  that  a  child  may 
become  a  man  worthy  of  the  namo 
Canadian,  he  must  he  hrouRht  np 
in  anch  a  way  aa  to  develop  in 
him  the  apirit  of  national  pride 
and  not  that  of  social  inferiority. 
T-  f-ripr  thflt  he  may  bt'omne  a 
atront;  man  and  a  citizen  worthy 
of  the  race  to  which  hp  belonora. 
w  miiiwt  (1(>vf«1f»n  in  him  this 
strensrth  and  this  national  pride 
and  not  that  of  weakness  and 
servility. 

Now,  as  a  matter  of  fact,  what 
win  happen  when  the  Frenoh  C,n- 
nadian  pnpil  does  not  nnder- 
stand  the  teacher  —  who  stiih- 
hornlv  persists  in  sprnkinc  onlv 
Fnelish  to  him.  for.  1  ronent  it. 
the  tpachor  is  not  ohlieed  to  nso 
French  t  T  ask  this  question,  he- 
f»npRo  thfro  nro  ti^PfOiors  ^.lio  vinh 
to  conduct  everythinjr  in  their 
own  way.  and  T  rpppat  it.  noth- 
vne  in  the  Repnilations  ohlires 
him  rn  have  recourse  to  the  Chief 
Tnsnootor:  bo  tnav  even  flosirpfl 
to  impose  his  own  will  in  tho 
matter.  1  distinctly  remember  a 
youne  French  Canadian  who  do- 
clared  to  me  that  his  public 
school  teacher  had  threatened  to 
beat  him  because  he  had  refused 
to  roii  tho  Prntosl.-'iit  BiVV.  Why 
would  not  as  much  be  done  to 
anor'ier  who  vv,>iild  refiise  to 
p.nswcr  in  English  t  I  fear  our 
•»lr!Mr»ri  will  «:.K>n  h;ivp  to  leflrn 
the  deaf  and  dumb  lanpuaRC,  for 
the  younp  French  Canadians  who 
do  not  yet  speak  English,  and  to 
whom  it  is  forbidden  to  speak  in 
French  after  the  First  Form  with 
nut  the  approbation  of  the  Chief 
Inspector,  will  have  no  other 
means  of  making  themselves  un- 
drisiood  M'hile  R^aiting  hi>«  de- 
cision. 


At  to  Mctlon  4  (a)  aad  fb) 
which  touches  upon  the  manner 
of  proceedinff  to  teach  English  to 
French-speaking  children  who  do 

not  !  MOW  lliat  iHuriMffe.  no  one 
haa,  I  believe,  any  objection  to 
sub-section  (a)  which  lays  down 
that  the  teaching  of  that  Ian- 
guatre  should  be  begun  upon  the 
child's  first  entry  into  school. 
English  is  a  subject  of  study  like 
any  other,  and  can  and  should  be 
tnii"!  t  by  tho  n»tural  method: 
but  t  am  absolutely  opposed  to 
sub-section  (b)  which  says  that 
as  soon  as  the  pnpil  has  acquired 
a  sufficient  facility  in  the  use  of 
the  English  tongue,  he  shall  fol- 
low in  that  language  the  course 
of  studies  laid  down  for  public 
and  separate  schools.  Tt  is  not 
necessary  for  me  to  repeat  the 
hrcmmonts  already  given  and 
r-note  Compnius.  Landon.  the  Min- 
istor  of  Education  himself  to  con- 
donin  this  sub-section  of  thp  rf- 
nnilfltion :  common  sense  nlone 
snf^ipps  to  establish  its  absurdity. 
Tt  is  in  the  mother-ton  (rue  that 
OTIC  should  ftt'kp  UP  a  course  of 
studies  esnpciflllv  when  thii  lan- 
rn^n'rn   i«i   Pr^ncV    «nd    nnp    of   th" 

nT?T?TrTATi  LANOFAOES  of  the 
Innd. 

■^^Tn    oro    lioiprr    BnVip'ittod    to    th"" 

ssnTTio  tr^ntmont  in  this  matter  «•» 
pro  fho  Maoris  of  New  Zea^an''. 
the  nntive  nonnlntion  correspond- 
ing to  our  Indians,  with  the  ex- 
ception of  the  miserable  pittance 
which  we  have  to  beg  for  each 
year,  ^See  New  Zealend  Official 
Year  Book.  1913,  p.  216,  2nd  para- 
graph), anti  not  even  put  on  an 
oniinl  footing  with  the  Boers  in 
South  Africa.  And  this,  despite 
the  fact  that  our  language  is  one 
of  the  official  languages  of  Cana- 
da, the  international  language  of 
science  and  treaties,  and  that    of 


all  loarned  tociet/  aJl   o\Hr    he 
world,  even  in  England  itaelf. 

I  believe  I  have  showu  clearly 
enough  the  cruel  poaition  iu 
which  we  are  placed  by  theab 
Inatructiona  17.  There  in  only 
one  coQBolation  in  tbia  couiiec. 
tioi:,  uml  that  U  rhe  uiiitiiijuit> 
manifeated  by  the  French  Cuna- 
diana  in  their  deteniiinatiou  not 
to  allow  themaelves  to  be  crush- 
ed. With  one  voice  all  n-peut 
the  paaa-word  of  renistance  : 
NON  SERVIAM  and  it  i8  not  one 
William  Tell  but  250,000  such 
who  refuae  to  bow  the  head  to 
Geeter'a  cap. 

There 'a  for  you  with  Instnic 
tions  17,  an  edict  that  will  cause 
future  generations  to  blush  with 
f>hame  at  the  thought  that  such 
a  document  ever  existed  as  part 
of  the  legislation  of  a  Hritish  pro- 
vince iu  the  early  20th  century, 
i*  U  the  act  of  a  tyrant,  ami  cer- 
Ta-nly  not  that  of  a  wise  ai.d  pru- 
d»  III  legislator. 

Here  is  Regulations  17  as  it 
stands  in  so  far  as  the  schools 
actually  in  existence  are  con- 
cerned. 

The  bad  faitli  of  our  enemies 
has   however   gone    further,   and 
this     in     such   a   way     that  the 
greater  number  of  those  most  in- 
terested,  even   the   hest   advisod, 
did  not  notice  it.    As  a  matter  of 
fact,  if  the     defenders     of     the 
French-Canadian  cause  had  fully 
realized    that   section    4    of   this 
regulation  prevented     the     esta- 
blishment     of      new      bilin^al 
schools,  they  would  certainly  not 
have  been  silent  on  the  matter  of 
this   denial   of  justice   and   they 
would  long  since  have  called  at- 
tention to  the  insurmountable  ob- 
stacle that  the  Minister  of  Edu- 
cation has  tried  to  put  in  the  way 
in  order  to  prevent  the  teachinp 


of  our  language  to  future  genera- 
tiona  of  J^'rench  origin. 

1  quote  thia  seutiou  -k   ol   the 
livguiatiou  17 ;  here  it  ia : 

"4.  In  viboola  where  i^rcncii 
has  lUTliEllTO  been  a  nubjciti  ui 
study,  the  I'ubUc  or  the  tiupuratc 
School  Board,  aa  the  caac  may 
be,  MAY  provide,  under  the  lol- 
lowing  couditiona,  for  instruction 
in  French  Reading,  Grammar  and 
Composition  in  l^orms  1  to  IV 
[see  also  provision  for  Form  V 
!n  Public  School  Regulation  14 
[I'i)  iu  aildition  to  tiie  :,ubjt'ctH 
prescribed  for  the  I'ublic  and 
Separate  Schools". 

This  has  no  meaning  whatever 
if  not  that  iu  schools  where 
l^rench  has  not  hitherto  been  a 
subject  of  study,  the  Loard  will 
*iot,  41  the  iutuxe,  have  the  power 
to  change  into  a  bilingual  school 
one  that  has  not  up  till  that  time 
been  a  bilingual  school,  even 
though  all  the  pupils  attending  it 
had  become  i*'rench  Canadians 
(through  the  disappearance  of 
pupils  of  the  other  races),  nor 
will  they  be  authorized  to  estab- 
lish new  bilingual  schools  even 
though  they  were  to  be  frequent- 
ed by  French  Canadian  pupila 
only. 

It  was  at  first  thought  that  this 
section  affected  only  certain 
schools  actually  existing  but 
there  is  no  doubt  that  a  strict  in- 
terpretation of  the  letter  of  the 
regulation  allows  a  judge  to  de- 
clare that,  aiocording  to  this  clause 
no  new  bilingual  schools  can  be 
established  and  no  hitherto  exist- 
ing schools  can  become  bilingual. 

If  it  were  not  clear*  that  all  this 
elaborate  display  .>f  learned- 
looking  though  fundamentally, 
pedagogically  and  constitutional- 
ly erroneous  regulations,  is  to 
tumble  down  through  the  action 
of  the  courts  because  this  regu- 
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Ution  rppoRPi  upon  nothinff,  jtm, 
nothiiiR,  dinro  the  rraolution  of 
1911  DRTer  haring  had  the  form 
of  a  Inw,  and  never  having  re- 
ceived the  Hanetion  of  the  lAnw 
tenantnovemor,  Ir  not  a  law. 
nml  flinw.  mori'<>v«T,  Remilation 
17  heiriu  fotinded  upon  thin  «em- 
bianco  of  a  law,  cannot  be  more 
bindinf;  than  the  resolution  upon 
which  it  rcstR,  if  it  were  not  clear. 

T  repent,  that  all  thin  elaborate 
dinplny  of  reKulationii  {r  to 
tumble  down,  there  would  be 
icnson  t')  di's]>air  of  hum>an  jiia- 
tiee,  at  least  an  it  manifestR  it- 
Rclf  in  thin  Province  of  Ontario. 

The  malice  contained  in  this 
word  "hitherto"  clearly  depictR 
the  state  of  mind  of  him  or  them 
who  iuRerted  it  in  this  repfulation, 
and  showR  how  much  they  are  un- 
aware of  the  love  French  Cana- 
dians have  for  the  lanp^uage  of 
their  forefathers  and  how  i?reat- 
ly  they  have  been  deceived  as  to 
the  powers  of  resistance  of  this 
people  who  is  prepared  to  under- 
go any  and  every  sacrifice  before 
it  will  abandon  its  lanf^uaf^e.  The 
French  race  is  one  that  cannot 
be  assimilated ;  it  is  one  of  the 
mother  races  and  is  endowed 
with  its  own  physical,  intellectual 
and  moral  life  independently  of 
all  other  races.  Its  descendants 
shall  tread  the  soil  of  Canada 
when,  following  the  example  of 
the  Pilgrim  Fathers,  its  enemies, 
for  waciit  of  descendants,  ehail 
have  disappeared  from  the  soil  of 
America  as  effectively  as  the 
Astecks  of  Central  America  have 
done  leaving"  nothing  but  a  vague 
souvenir  of  their  passage  among 
the  peoples  recorded  in  history. 

In  the  meantime  it  appears 
certain  that,  according  to  this 
section  4,  no  new  bilingual  school 
can  be  established  and  ^  exist- 
ing public  or  separate  set     I  can 


become  a  bilingual  school  til)  th< 
regulation  haa  b««n  act  aRidr 
the  courts. 

4.~TRZ     BIQHTt     OF     THl 
TRENCH  LANOUAOB 

We  have  aoen  above  that  par 
of  InstructionR  17  which  con 
vvrtu  the  ri;»ht  that  a  t«*chei 
('V(Mi  a  French  <'ai»a*dian,  haa  o 
speaking  to  his  French  Canadiai 
pupil.  It  \r  one  of  the  pointN  oi 
which  this  regulation  infringe 
most  seriously  upon  naturn 
rights,  overrides  common  sensf 
ignoret  the  establiihed  principle 
of  pedagogy  and  defies  the  con 
stitution  of  this  country  as  w 
shall  presently  see. 

Let  ua  dispose  at  once  of  th 
fallacious  argument  that  the  Miii 
ister  of  Education  is  not  obligei 
to  spend  public  money  to  help  th 
French  Canadians  in  learning 
language  other  than  that  of  th 
majority;  this  has  already  bcei 
advanced,  it  is  an  easy  mocte 
to  answer  this  claim,  for  there  i 
no  doubt  in  the  minds  of  man; 
that  from  the  standpoint  of  th 
schools,  if  not  from  those  of  th 
legisFature  and  the  courts  of  ju! 
tice,  as  it  will  hereafter  b 
shown,  the  French  is  on  the  sam 
footing  with  the  .English  Inr 
guagfi  in  this  same  Pr'^vince  r 
Ontario,  nothwithstanding  cci 
tain  laws  that  have  been  adoptee 
^foreover,  the  Minister  of  Educj 
tion  is  not  called  upon  to  pay  u 
for  our  schools  more  than  ou 
^nxjportiona'te  share,  and  this  froi 
our  own  monies,  for  we  contribv 
te  in  the  same  ratio  with  ou 
Engtlish-speakin^  fellow-citizec 
to  the  funds  neceesairy  fc 
the  admi'jiistration  of  the  Pr< 
vince.  We  have  therefor 
the  same  right  as  they  t 
participate  in    the  school  gi'ant 
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Th«  Oct«wft  «*hoo]-bo«n1  hM 
evi'ii  HhoHti  that  nil  unjuit 
kjfitfliition  favoun  the  PabHc 
8(?h(M>!M  U)  the  <li>ti»tu>nt 
of  th«  Hi>parftt<'>  SchiMils  by  kiv- 
ing  the  former  alt  the  tax(>N  rol- 
lectcd  from  piiMic  iitiliticN. 

fii't  ua  now  ii  turn  to  thi'  ri'n il- 
lation. I  do  not  pretend  to  hnv<> 
made  a  discovery,  for  I  am  merely 
repeating  what  i.»hera  have  Mnid 
hefor*  me;  hut,  all  together,  we 
onnimt  |»rriclHHii  it  too  loinjly  nor 
too  often  ao  na  to  put  onrnelvea 
upon  onr  guard  against  the  dnini;«i 
of  the  Department  of  Kdueation: 
TflK  OIUKCT  IS  TO  ANOMCISK 
TIS,  and  in  order  to  attain  thin 
end  thev  wish  to  ATTACK  AND 
EXKPT  TIFKTR  TNFLUENCK 
TTPON  OTTR  CTTILDREN.  It  ia 
th»'M  our  duty  to  wateh  ovi^r  them* 
children,  the  men  of  to-morrow, 
and  not  allow  anvone  to  eanse 
lliein  to  foifret  the  langun^'e  o' 
onr  aneefitora,  the  very  basis  of 
t'-o'T  ni<  •vt'-iVty.  nwl  that  wHl  dia- 
tin<?iiish  th  HI  from  all  thr>  othf-r 
races  who  with  them  will  later 
inhabit  this  country.  We  must 
not  allow  our  language  to  disap- 
pear from  this  Province. 

What!  the  French  language  is 
on  an  equal  footing  with  the  Entr- 
lish  tongue  throughout  Onnadf. 
trn'-o  ;•>  th(>  fedt-ral  parlinment. 
which  is  the  official  organ  of  the 
w)in'«  prmitTM-.  if  \  a<»  official  as 
English  in  debate  and  in  the  ar- 
chives of  both  the  House  of  Com- 
mons and  the  Senate,  in  the 
plf\'i(1iii'»'s  befrre  tho  Supreime 
Court  of  Canada  and  before  the 
Exchequer  Court  ns  well  as  in 
all'l  t-he  other  I'o-urts  that  are,  or 
may  be  established  under  the  ju- 
risdiction of  the  B.  N.  A.  in  all 
the  iproviaiees  of  Canada,  and  yet 
a  provincial  government  would 
have  the  power  to  ostracise  it 
and  to  forbid  two  French  Cana- 


dians from  apetking  Freiieh 
within  th«  limita  traeeU  for  it  by 
this  ■ame  federal  parliament  ! 
it  i»  vlaimed  that,  iMM'auav  they 
aru  in  u  certain  apot  during  cer- 
tain hount  of  the  day,  and  bo- 
eauNu  one  ia  a  teaeher  and  the 
other  hia  pupil,  two  French  C'aua- 
diana  may  be  forbidden  to  apeak 
one  of  the  official  lunguageM  of 
Cana.lu!  And  it  i»  u  rUOVIN- 
ClAIi  legislature  that  would  have 
the  right  to  abolish  one  of  the 
two  oltieial  ilaiikgiuigfs  of  ('(uuula, 
and  this  without  the  intervention 
of  the  federal  authoritiea!  Thia 
is  .Hcrinliible,  Momuvli  ao  in  fact 
that  we  would  be  tempted  to 
smile  with  pity  merely  at  seeinu 
the  efforts  put  forth  to  Hccom- 
plish  thia  end,  but  these  efforts 
are  so  persistent  and  appear  so 
irresistible  that,  if  we  would  pre- 
vent their  success,  if  we  wish  to 
stop  our  laugungf  fron.  being  nbo- 
lisluMl  in  fact,  we  must  absolutely 
once  for  all  time,  take  the 
means  of  having  its  rights  rec 
ognized  in  Ontario.  This  ques- 
tion must  be  threshed  out  before. 
;'i-  I  ju  Ir  .1  1\^'.  till'  lligll«^^t  tribu- 
nal in  the  Empire,  and  the  energy 
of  all  French  Canadians  must  he 
devoted  to  the  cause  of  the  de- 
fense of  the  minority  in  Ontario. 
Party  spirit  n;u:»t  disapper  he- 
fore  the  danger  that  tlne.-.tcns 
us,  the  members  of  the  fediial 
parliament  must  take  an  active 
part  in  the  matter  and  force  the 
federal  government  to  sec  to  it 
that  the  Constitution  that  gua- 
rantees our  rights  is  respected, 
for,  there  is  no  mistaking  the  fact, 
our  existence  ns  a  race  is  threat- 
ened and,  if  success  were  to 
'•rown  the  efforts  of  our  adver- 
saries here,  who  knows  if  a  fur- 
ther attempt  would  not  be  made 
and  if  Quebec  itself  would  not 
be  the  next  field  of  combat. 


»0  OmOIAL  LAXOUAOB  Ol 
TRBtOHOOLf 

Wbtn  in  18((7  th«  B.  i..  A.  di<. 
crf*eil  thftt  both  th«  Kiigliiih  »nii 
tho  Krtneh  Uiiguauea  would  be 
upon  an  abiolutoiy  tt<iual  footintt 
in  the  federMi  deb«tt>i  »iid  in  the 
Courts  of  Juftic«  e«tabli*ht>d  un- 
der the  juriidictioii  of  thitt  net. 
there  wm  no  queetiun  of  the  l»n 
guAge  of  the  ichooli.    tiy  thU  l> 
gittation,  the  quuHtion  of  offi«inl 
lenguagea  wm  restricti'd  to  par- 
liament,    provincial     leginlaturcH 
and  the   federal     and   provinciiil 
court!,  and  there  can  thorefMrr  Id- 
no  question  of  oftioial   lanKuau** 
in  tho  schools  without  goinit  b«' 
yond  the  ronntitution.     The  lan- 
guage of  the  Nuhool  mint  cOiiae- 
quently   be  the   innguage  of   thr 
p«M)pli>,  that  IN,  of  the  pii|)ils  that 
frequent  them.     Article  93,  B.  N. 
A    gi>e«  to  the  provincial  legiRla- 
tures   tiie    power  to    legisiato   in 
general    upon    mntterH   of   public 
instna-dun,  but,  in  no  far  ai  Se- 
pa»'«ite  ^<.hool8  are  concerned,    it 
simply  stateM     that   Uie   powers, 
privileges,  and  duties  granted  or 
imposed       upon       tho     separate 
i»i'«hf>Oi!s  of  Tpper  ('anada  shall  be 
sxtended  to  the  schools  of     the 
English  minority  in  Lowt-r  Can- 
ada.    Now,  it  cannot  be  gainaaid 
that  among  these  privileses  there 
existed   the   right     to   teach   the 
French   language  in   Upper  Can- 
ada.   Now,  it  cannot  be  gainsaid 
tario,  which  is  proved  by  the  fact 
that  the  English  people  of  hower 
Canada,  perfectly  understanding 
their  rights,  have  always  taught 
English  in  Lower  ('anada.     This 
establislifs  the  fact  that  both  min- 
orities had     the     right  to  teach 
the»r  mother-tongues. 

Moreover,  In  section  92,  B.  N. 
A.,  which  defines  the  provincial 
powers,  there  is  no  question  in 
any  one  of  its  sixteer     -.tionc  of 


fiving  to      pn  vinsiftl  ltffi»l*tttrv 
tiie  power  to  lefkrfate  upon  tlie 
matter  of   an  olfioial    laoguace. 
and,  even  though  the  uiumbers  ot 
a  lefislature     were  un«ntuu>ualy 
in  favour  of  such  a  measure,  this 
unanimity  would  not  make  this 
act  constitutional,     for,     If  this 
priiM'iple  weri-  jKlmiltwl,  it  wouUI 
suffice  for  the  members  of  any  le- 
gislature to  agree  to  arrogate  to 
themselves  all  sorts     of  powers, 
even  those  thst  belong  exclusive- 
ly to  the  federal  and  even  to  the 
imperial  parliament  itself.     Now. 
*tlhr«Migh  ttrt.  9:{  g.ves  privtncial 
fovernments  the  right  to     make 
laws  rnlating  to  tMiumtion,  this  po- 
wer do**s  not  inoludc  that  of  deola- 
ring  the  l<:Uiglish  language  to  be  the 
sole  language  of  the  schools,  and 
of  banishing  therefrom  tl:<)  French 
language.     Legislation  might   be 
passed     against   all     other   lan- 
guages but  the  English  and  the 
French,   but,   on   account  of   the 
official  position  of  these  two  in 
the    Dominion,    they    cannot      be 
touched.     The  provincial  legisla- 
ture has  therefore  no»,  the  power 
to  attempt  to  denatifnalise    our 
children  by  regulations,  the  put- 
ting into  execution  of  which  will 
enane  th«im  to  forget  theii  mother 
tongue. 

Snllivan  in  his  ••Government  in 
Canada",  edition  of  1887,  page 
107,  discussing  the  question  of 
provincial  rights,  says  the  fol- 
lowing: "The  provinces  can  claim 
nothing  in  tho  way  of  leigislation 
except  what  is  expressly  given  to 
them''.  I  thoirefore  conclude 
from  this  that  the  Ontario  Legis- 
lature went  beyond  ita  power  in 
two  circumstances  in  the  matter 
of  languages;  here  they  are  : 

a)  —  by  passing  Ed.  VII,  ch. 
39,  sec.  80,  as.  1  and  2,  which 
establishes  the  English  language 
as  the  sole  language  of  instruc- 


tion  •nil  eommunii^iitioit  in  th<> 
Ptt»ne  8«hoob  of  thU  ProvJitPr. 
•nd, 

b)  -by  acloplitiK  m  ri*Noltitioti, 
which  b  not  Incorporatml  in  lh« 
H«p«r«tf  H<hoolH'  Art,  nor  in  itN 
i»mfn<lmi>ntN,  to  thi»  vtUvt  thnt 
thin  wolf  laniruHKt*  toiiTiiti'd  in 
lht»  Public  Hi'hooU,  hut  Nhnll  aUo 
be  thp  only  InhyiiHgt*  of  thi'  H«.. 
parati*  H«!huolM.  i»f  whifh  thi*  Kn 
glbhFri>nch  form  a  part. 

I  ri'|)OAt  it,  thin  Hot  nml  thin 
TfHolution  ari'  uncouNtitutional  Ih- 
cMUNf  in  paMNinir  them  the  bgiiilat 
un*  haN  i>xoi>edf«l  thi>  powfra  con- 
forrcd  upon  it  by  art  92,  B.N.A.. 
and  theiM>  two  pitH'(>N  of  legiw- 
lation  arc  not  juntifitd  by  art.  9:i 
which  placfM  public  iuNtruction 
under  provincial  control. 

AboliNhing  ono  of  the  official 
lanftuacrpfl  of  ('unada  cHiinot  prop 
eriy  be  Haid  to  fall  within  th« 
Hcopc  of  public  iuHtruction.  If 
my  contention  in  right,  and  it  In 
the  point  which  the  Privy  Couneil 
hhall  have  to  decide,  Innt ructions 
17,  in  HO  far  ati  it  limitH  t\\o  t'- ach- 
ing of  French  aa  a  aubjeet  of 
atudy  to  one  hour  each  day,  and 
itN  interdiction  a«  a  language  of 
inNtruction  and  communication 
arc  absolutely  null  and  void,  no 
regulation  being  more  constitu- 
tional than  the  law  upon  which  it 
ia  baaed. 

But  an  extraordinary  feature 
of  this  imbroglio  \»  that  lustruc 
tion«  17,  appear  to  be  founded 
upon  the  Public  Schools  Act 
which  does  not  govern  in  8epa- 
rate  Schools.  The  Separate  Schools 
Act  Contains  no  daposition  as  to 
an  official  language  in  the  schools 
of  the  Province ;  how  then  was  it 
possible  to  base  a  regulation 
governing  the  English-French 
■Separate  Schools  upon  an  article 
that  DOES  NOT  EXIST  in  the 


ael  fhat  fovem«  thea^  aehoolat 
Thin  in  impoMNihte  to  explain.  It 
r^ecMiN  that  no  important  a  dia* 
p'tiiion  an  that  whereby  an  of- 
iicinl  liinguatfc  in  the  Vd^parate 
SfhrwU  IM  cHUbliNhcd  «hould  he 
found  in  the  SipMratc  St^hmdN* 
Ac».  unlcMK  the  H«>par.ttc  .SehiMi!M 
»rv  to  be  governed  by  the  Public 
SchooU"  Act  Thin  ia  what  haa 
•leen  done  with  regnrd  to  the 
HctfulationH  nnd  Oeneral  Courae 
of  Htudien  UN  well  aw  the  text 
bimkn,  nnd  on  thiii  Jtrore  the  He- 
imrnte  SiIi»m»Iii  are  practically  a- 
holiHher  at  the  prcMcnt  moment  - 
all  HchooU  being  prai'tically  go 
vern.'.l  by  the  Public  Kchoola*  Act 
—  ami  thin  with  the  apparent  ap- 
proval of  the  Ho-calle«l  «lefen<|erH 
of  the  Hi  narHte  SchooU. 

l..«'aving    out    of    conHidcration 
itN     conHtitutionality,     thene     In- 
struction!* 17  are  null  and  void  on 
account  of  the  IMPOSHIHILITV 
of   putting    them    into   practice. 
The  H!*tPteneHs,  the  trickneaa  the 
abHolute  disloyalty  of  our  adver- 
KHricf*  Hre  worthy  of  remark :  the 
law   eHtahliNhing    Knglish   aa   the 
sole  language  of  ttie  public  schools 
was  puHMcd  in  1901,  and  it  is  only 
in  1911,  ten  yearn  later,  that  wo 
are  calle<l  upon  to  feel  its  effects. 
It  WH.S  probably  believed  that  no 
one   would   raifle   the  question  of 
its   constitutionality.    Our   repre- 
sentatives were  in  that  circoum- 
iitance  taken  by  surprise  —  pro- 
bably told  it  would  never  effect 
separate  schools  —  by  a  parlia- 
mentary majority  that'  had  no  in- 
nate sense  of  justice.   This  major- 
ity adopted  a  law  contrary  to  na- 
tural  right  and  which    for    this 
reason  alone,  does  not  command 
obedience.    It  is  impossible  to  put 
it  into  execution  and  easily  elud- 
ed.    Moreover,     since     no     one, 
according     to      the      old      legal 
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maxim,  can  b«  for««il  to  perform 
nil  iiu|MMuiiliiiit.v,  the  IvniMlatlvi' 
•uthorit/  oatiitot  olitiifi!  aiiyoiiu 
to  Mpuak  »  Ittiiguaifu  uuktiuwii  !•» 
the  ■|>titki>r.  Kroiii  thi«  vUm- 
|>oiitt  alone  the  taw  and  the  In 
NtriicliMiiN  17  ari>  null  and  void 
AH  INITIO. 

Hut  thfrn  tit  mori'  to  b«  added: 
IMC.  0:i  It.  N.  A.,  M.  1  My  that  all 
th»  riKitlN  and  I'UlVIMKiK.S  ac- 
corded lliu  mimratf  mduHdi  and 
exiNtihK  lit  thi'  liiiM*  of  i-onfi'di-ra- 
tion  cHiinot  \w  intcrft'red  with  by 
a  provincial  U>i(iiilaturf  although 
thb  untiif  powiT  KoviTiiN  in  mat- 
tcra  of  |»ui)li»'  inntnu-tion. 

Now,  thi>  offii'ial  documeuta 
cli'arly  i'«tabli»h  that  Fri-nth  wa» 
IcKally  ri!Cognixfd  as  a  lauKuage 
of  iiMtruption  and  communication 
at  the  time  of  t'onfedt-nition. 
Moreover,  there  are  perHonii  liv- 
ing to-day  in  the  Countieii  of  l*re»- 
•  ott  am*  KuMHell  mid  in  Kent  and 
Emcx,  who  can  testify  ai  to  ita 
Uie  in  the  iiehoob  to  the  know- 
ledge of  the  then  iMinister  of  Kdu- 
cation.  Thin  officer  at  about  that 
time  even  authorized  certain 
French  text  hooka.  (See  lion. 
Judge  Constantineau  in  "I^a  Lan- 
gue  Frnneaiae  en  Amerique",  and 
the  writiiiRn  of  Waldo  (luertiii  in 
"le  Devoir"  and  "Le  Droit"). 

The  vm  of  the  French  lan- 
guage at  that  time  was  at  least 
a  ••privilege"  enjoyed  by  the  se- 
parate schools  at  the  time  of  Con- 
federation, and  art.  !)3,  ss.  1,  B. 
N.  A.,  expressly  states  that  the 
legislature  cannot  infringe  upon 
these  privileges.  So  that,  again 
on  this  point,  the  act  of  1901,  the 
resolution  of  1011  and  Instruc- 
tions 17  atv  «tli  uiicoi«stituti«nal 
and  cannot  command  our  obe- 
dience. They  are  n  trnnsgreasion 
upon  our  recognized  rights. 

One  Avord  more:  in  what  posi- 
tion would  we  French  Canadians 


be  il  we  loat  our  languaga  aa  • 
reault  of  the  ignoble  war  waf«d 
u^ion  ua  by  the  Miniater  of  l*Ulu- 
cation  t  The  ^hnister  waa  driven 
to  thia  by  narrow-miudiHl  orau- 
giMiu  and  eiieuuraged  by  another 
element,  the  ally  and  aeeoinpliee 
of  the  latter,  to  adopt  an  uueon- 
Htitiitional  law,  the  only  object  of 
which  i«  to  denationalize  un,  and 
with  the  ulterior  motive  of  mak- 
ing  protentanta  of  ua,  or  even  to 
deehriHtianixu  us,  a  state  of  mind 
in  which  they  would  rather  see 
UN  than  to  know  we  are  catho- 
lics. It  is  however  certain  that 
the  French  mind  is  too  logical  to 
accept  that  hoteh  poteh  of  reli- 
pjoiM,  of  diver*  oprniojw  which 
are  miaealled  faith,  and  that  ra- 
ther than  aerept  such  a  medley  of 
religious  contradictions,  we  would 
fitfil  into  nOigtoim  imliffereHee 
This  is  what  has  m'curcd,  unfor- 
tunat'My,  in  Fruinee  where  iprote*- 
tantiain  has  never  been  able  to 
make  any  headway,  and  it  is  in 
this  state  of  mind  that  the  orange- 
men  would  plunge  us  rather  than 
see  us  r^ftj"  to  st'cfpt  protestan- 
tism. They  are  seconded  in  their 
efforts  by  certain  catholics  who 
without  reilection,  to  say  the 
least,  have  formed  an  alliance 
with  the  bitterest  enemies  of  the 
Church  to  wage  war  tipon  us. 
What  a  horrible  responaibility 
they  have  accepted  !  !  ! 

Was  the  effect  in  keeping  with 
I  heir  expectations'  No,  a  thou- 
sand times,  no,  and  the  answer-  so 
far  as  the  future  is  concerned,  is 
no  more  reasuring.  for  the  ene- 
nii'  s  of  our  race.  They  have  met  a 
resistance  the  unanimity  of  which 
is  a  warrant  of  success  in  the  near 
future.  Why  will  the  government 
not  submit  this  question  to  the 
Privy  Council?  Whyt  Because  the 
government  knows  its  law  is  un- 
constitutional. That  is  why     the 


t 


Otiawi  Bebool  Bonrtl  thauld  brinir 
lU  etUM  to  thi>  hiffh'««t  tribunal 
In  tbf>  Rmpiri*.  It  U  thfn*  that  w« 
wilt  hav«'  jiiNtifr  mftni  out  tn  ua, 
ami.  <«on«iil«<rtiig  tht>  rom|MMiition 
of  thi*  Caitailian  trihunata,  it  ia  on- 
ly in  KnglaiMl  that  wi>  can  ••xprft 
tn  obtain  a  full  ri>pnirnition  of  our 
riffbta  ami  an  oril«*r  that  thi*  abo- 
Vf-mtMitioi  'il  law  an<l  ri'fulationa 
bf  conHi<ii'ri*<l  null  ami  voitt. 

Hut,  I  rt>turn  to  my  qucNtittn: 
ill   what  poHitiitn  woiiM   wt*  Ih>  if 
we  Icml  our  languntfi'f  Wi*  wouhl 
bi'conif  a  bantanl  rai*«*,  haviuR  no 
linlt  with  thi>  past,  luul  having  be- 
ronic  H  ni«>nihi>r  of  a  family  that 
\n  not   oiiw.   Wi'  would   hnvi'  bro 
ki'ii  with  otir  hiiitory,  nbandoneil 
our  traiiitiouN  and  forgotti'n  our 
nntiounl  KlorifN.  It  would  ill  lH*fit 
ua  to  M|»i>nl(  of  (MoviN.  of  C'harit*- 
maKiif,  of  St.  liouiii,  if  wt>  had  for 
gotf^'ii  th«'  acN-Hita  in  which    th»»y 
iiNi'ti  to  command     their    people. 
How  could  wc  have  the  heart  to 
caat  H  iflanc)>  into  the  pawt  and  re* 
oall  our  tnartitt)!  herotm:  Turenne 
DavouMt,  Ney;  our  literary  lights, 
BoNNiiet.  Corneille,     lioileau,     Ln 
martiitc;  onr  incompHrable  ncien- 
tiiitH.   I'aHleur,   Descurtcs,  La  I*ln- 
ce.   Foucault,   if  we  had   to  draw 
ioMpiration  from  them  through  a 
tranNlation    of   their   bioKraphien. 
or  of  history  that  records     their 
great  achteveiuentfif 

But,  wouhl  we  have  other  he- 
rocs  to  replace  thejuf  How  could 
we  hesitate  to  answer  in  the  nega- 
tive? We  can  have  a  certain  love 
for  anaidopteHl  father  or  tnothiT 
but  never  that  tender  sentiment 
which  we  feel  for  the  parents 
that  God  gave  us.  And,  even  that 
sctitisHeirt,  however  syarepatht-tie  il 
may  be,  never  extends  beyond  the 


pnw>nt  vi>ni»ralion.  Th»  aaftMrtora 
of  an  ailnpte«l  father  never  inapi- 
r  any  aentlment  of  love  worth 
coiiMidcrinv  in  the  heart  of  an  or> 
phan.  Ho  that  we  could  never 
adopt  Alfred  the  tireat.  Henry 
VII  Mn<l  K*iital)«>tli  in  the  |4a4*e  of 
('lovii<  Charlemiiicnc  and  Ht. 
liOiiiM.  We  eou!d  not.  in  the  pl««f> 
of  Corneille.  Moli^re,  noasuet  and 
itoiirilaliMie,  venerate  the  namea 
of  ShakeiipiHre,  .loiiNon,  Ileecher  or 
Talmagi';  we  could  not  Mubstitute 
in  our  heartN  the  name  of  Floren- 
ce Night ingitle  for  that  of  Hte  Oe- 
nevicve,  nor  that  of  \tm  l*anW- 
hiirnt  for  that  of  .loan  of  Are- 

.\'o,  never  can  we  coitaent  to 
such  an  overartting  of  all  ideala. 
We  cjniiiot  cxchniige  o-ir  herm*. 
abandon  thoHi>  who  ha\i<  ^o  often 
mspircfl  11^  with  tl-.e  salutary  les- 
««on«i  of  nelf-sHcriflcc  and  devotion 
in  favour  of  those  who,  though 
not  unknown  to  us.  am]  while  we 
recognize  their  merits,  do  not  aj)- 
peal  to  our  souls,  do  not  touch 
our  hi-arts.  ami  tlo  not  typify  the 
ideals  we  have  always  set  up  an 

those    of   the    great,    the   beautiful, 

the  nob'e  and  the  good  in  human 
nature.  We  cnrmot  consent  to  be- 
come the  ndoptetl  children  if  this 
family.  We  are  loyal  British  sub- 
jects but  We  should  not  be  called 
upon  to  break  forever  with  the 
gloiious  past  of  the  race  to  which 
we  have  the  honour  to  belong,  and 
I  do  not  believe  any  fair-minded 
Kuglish. speaking  citizen  of  On 
tario.  knowing  the  case  a.s  T  have 
exjmseil  it,  will  undortake  to  jus- 
tify  the  conduct  of  the  Minister 
of  Education  against  the  most 
law-abiding  subjects  of  the  great- 
est Empire  the  world  has  ever 
seen. 


APPENDIX 


•WE  HOLD  FOR  SECTARIAN" 
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Our  L'on-t^imivorary,  "Th<'  Ci- 
tizen", in  its  leading  artidi?  of 
yesterdv.'s  issue,  feigns  to  leu  in 
IP*-    <>v.  first  time,  through  an  ar 

■•l''.oi"    J'''>-oit",  thedosi-.-on. 

ecviou  that  .jiists  between  bilin 
1  'I' !«*in    aiKi   reiligioii.     The  tone 
o    ti.c-  v'lok-  article     is  one     of 
(loubt,  and  the  preacher  who  fills 
the  editorial  chair  of  the  "Citi- 
zen" seems  to  hesitate  in  affirm- 
ing what  he  pretends  to  know  for. 
fully  a  year  past.    We  thoroughly 
appreciate  the  fact  that  the  editor 
of  so  s.  rious  a  journal  as  the  "Ci- 
tizen" is  iiot,  'especiaJlly  when  he 
IS  a  stranger  to  this  country,  held 
to  know  what  he  is  talking'about. 
and  we  have  no  grudge  against 
the  poor  man  for  not  understand- 
ing the  bilingual  question.      AVe 
will  very  charitably  undertake  to 
enlighten  him. 

"There  exists",  as  the  "Citi- 
zen believed,  "for  a  year  past  a 
rea,!  iwiion  of  the  two  questions" 
Ami  this  union  is  based  upon  two 
reasons : — 

The  first  is  that  the  attack  di- 
rected    against       the     bilingual 
schools  is,  to  use  our  contempora- 
ry s  exipression,  "sectarian",  and 
that  its  ultimate  object  is  to  des- 
troy the     Catholic     church.     In 
July   of   last   year   a   protestant 
paper  of  this  Province  proclaimed 
that  "there     would     be  no  war 
aga,'.nst   the   bilinigoiial  schools   if 
all  the  French  Canadians     were 
Protestants",   or  words     to  that 
®?®v**     ?®^®  ^^  *he  prime  cause 
of  the  bitter  war  waged  against 
French  in  Ontario.    And  the  proof 
IS    that  all    the  forces    of    the 


Orange  fanatics  of  this  I'lovin.-e 
are  let  loose  against  the  bilingual 
schools.    Why  cannot  the  "Oran- 
ge  Sentinel"   treat   the  <|uestion 
ot     J'rench   without     easting     a 
"ood     of  its   vituperative     slime 
upon  the  Pope  and  "Jtoman  do- 
mination/"    Why  has  the  Stan- 
dard periodical  excesses  of  iinti- 
catholic   bile?     Why   do  you    \u> 
in   your   last    article  ^y   sayiii" 
that  if  the  increase  in  the  study 
01  iM-ench  and  the  correspondin-' 
.    decrease  in  the  study  of  Englisl^ 
have    no   other   object   than      t.. 
strengthen  the  domination  of    the 
Catholic  Church  over  French  Ca- 
nadians, then  loyalty  towards  this 
country  necessitates  a  hostile  at- 
titude towards  French?    Are  the 
(Urangemen    alone     in    knowiinr 
how  to  be  loyal  British  subjects' 
Ulster  IS   furnishing   a   proof  of 
the  respect  in  which  this  organi- 
zation holds  British  laws.       Are 
the  Orangemen  alone  in  knowinr 
hon'  to  devote  themselves  for  the 
Moihrrland?   Are   they   alone   in 
I  no^vmg  how  to  fight  for  the  flac 
of  Enirland? 

Lei  me  remind  you,  Mr.  Prea- 
difr.  nf  n  slight  historical  fact  • 
the  bal+Ie  of  Chateauguav,  of 
whieh  in  tho  Citizen  you  do  not 
dare  the  hdndredth  anniversary 
becaiiso  there  has  not  yet  be/n 
foiind  an  English  historian  impu- 
dont  enough  to  attribute  to  Eng 
lish  or  Irish  soldiers  this  victor- 
due  wholly  to  French  valour. 

When,  in  1813,  your  country- 
men crossed  the  frontier,  it  was 
Jrench  hearts  they  met  at  Cha- 
teauguay,  and  it  was  bv  French 
Canadian  peasants,  who  told 
their  beads  while  waiting  for  the 


battle  to  commence,  that  your 
soldiers  were  aoundly  whipped 
and  driven  out  of  Canada.  This 
i«  a  page  of  history  that  you  can- 
not have  forgotten,  and  you  im- 
pudently lie  when  you  feign  to 
doubt  our  loyalty. 

The  bilingual  question  has  !)«'- 
come  " sectarian"  because  you 
have  made  it  so.  This  is  the  first 
reason. 

There  exists  a  real  union  between 
the  bilingual  school  question  and 
the  refigious  question  becauAe 
one's  language  is  the  safeguard 
of  one's  faith  and  because  the 
neutral  teaching  which  you  advo- 
cate is  an  absurdity  and  has  been 
a  failure  in  all  the  countries  where 
it  has  been  tried. 

This  truth  that  one's  language 
is  the  guardian  and  the  protector 
of  one's  faith  has  almost  become 
a  maxim,  and  there  is  no  neces- 
sity to  multiply  instances  in  order 
to  pro*  e  it  to  be  true?  A  trust- 
worthy Catholic  review  estimates 
that  four-fifths  of  the  Irish  who 
loist  their  language  after  emigra- 
ting to  the  United  States  lave 
since  t]vv,  apostatized.  The  sta- 
tistics on  "Anglicization  and  its 
Work  '.  published  by  "Le  Droit" 
a  couple  of  months  ago  constitute 
another  irrefutable  proof  of  this. 

"We  shall  not  ypend  any  more 
time  over  arguments  which  you 
would  fail  to  understand. 

Let  us  now  pass  on  to  a  study 
of  ■hh.p  i<rvptrim  wh'i^h  von  extol 
("Citizen",  10th  Sept.'.  1913). 

A  school  where  nothing  but  the 
natural  sciences  is  taught  and 
where  no  time  is  given  +o  religion 
is  an  absurdity.  Why  did  the 
Synod  of  the  Presbyterian  Church 
which  met  in  Toronto  on  the  4th 
of  June  last,  insist  so  much  noon 
religious  teaching  in  the  schools? 
The  Regina  Ministerial  Associa- 
tion also  asked,  on  the  25th  of 


ti6 

September  last,  that  religious 
teaching  should  be  given  in  the 
schools.  May  it  be  that  your  col- 
leagues in  religious  belief  arc  also 
in  error?  Let  us  proceed  am' 
see,  Mr.  Preacher,  since  you  arc 
u\  American,  what  have  been  the 
results  of  the  lack  of  religious 
teaching  in  the  United  Stat(  s. 

The  great  Protestant  Review, 
"Harper's  Weekly",  which  so 
long  fought  against  th'  princi- 
I)le8  of  the  Catholic  Church  con- 
cerning the  necessit'  •  f  the  public 
teaching  of  Christianity,  is  forced 
to-day  to  admit  the  truth  of  these 
principles. 

"The  great  remedy  for  all  our 
ffifficultios  and  for  all  the  evils 
that  beset  our  country  as  well  as 
aM  other  countries",  said  Harper's 
Wecklv  in  one  of  its  last  numbers 
in  1911,  "is  the  mental,  spiritual 
and  moral  betterment  of  our  peo- 
ple. The  two  agents  that  must  con- 
cur in  this  betterment  are  educa- 
tion and  religion.  Education  r^-- 
eeives  its  part  of  attention,  but, 
without  the  help  of  religion 
which  must  be  strenghtened,  this 
education  will  never  tide  our 
country  securely  through  the  pe- 
riod of  difficulties  that  loom  on 
the  horizon.  We  must  ask  religion 
especially  to  furnish  us  with  men 
who  are  friends  of  peace,  respect- 
ful of  justice,  and  defenders  of 
honesty".  (1) 

Dr.  Hall,  President  of  Clark 
University,  of  Worcester,  Mass., 
pronounced  the  following  words, 
fuiU  of  meaning,  during  the  course 


(1)  Note  by  the  translator:  the 
translation  of  this  extract  may  not 
be  the  exact  wording  of  the  origin- 
al, but  it  is  absolutely  the  sub- 
stance of  the  French  translation 
which  is  a  true  rendering  of  it- 
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of  a  lecture  given  in  1892  at  Phi- 
lachilphia  on  "The  Grave  Errors 
of  our  Educational  8y«tem":' 

**I  believe  that  our  friends,  the 
Catholics,  have  reason    to  affirm 
that  religion   is  an  essential  ele- 
ment in  the  education  of  youth, 
and  there  are  many  means  of  giv- 
ing  this  education,   even   in   our 
system  of  public  instruction.  (1). 
Mr.  Bailfour,  the  eminent     En- 
glish statesman,    has  prr       need 
the  fallowing  words  upon  ..le  sa- 
me subject;  they  deserve  to     be 
quoted  : 

"We  are  all  convinced  that  the 
State,  which  is  trying  to  bring 
about  by  its  legislation,  the  divor- 
ce  between  thp  primary  school 
and  religion,     is     following     the 
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worst  policy  that  can  be  conceived 
m  the  formation  of  future  gener- 
ations. Lrt't  iM  therefore  face  the 
situation    frankly    by  admitting, 
as  It  IS  our  duty  to  do,  the  legitim- 
ate reouest  of  the  parents  who  in- 
swt  upon  their  chikiren's  receiv- 
ing a  christian  education.  Let  ui 
make   a  program   of  studies  for 
the  puhhe  schools  that  the  parent* 
can  accept,  and  let  us  not  fear  to 
make  religious  education  possible 
at  the  expense  of  the  state".  (1) 
Here  are,  it  seems  to  us,  author- 

'^l*?i.  **l?.*  ^'■^  *^  weighty  as  that 
of  the  Citizen.  If  our  contempor- 
ary  desires  to  be  edified  upon  the 
benefits  of  his  system,  we  shall  be 
in  a  position  to  give  him  full  satis- 
faction. 


